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“There 1s a need for a Criterion-Referenced

Evaluation System”

Douglas A. Bone

This is a summary of a private search for a criterion-referenced
evaluation system, and the serendipity discoveries of the search. The
information comes from three experiences in assessing speaking skill.

As the sole user at a language school while gathering the infor-
mation.

As an examiner at a twice a year government recognized English
proficiency test organization.

As a multiple user with in-company training programs.

The purpose of this summar is to introduce four charts that reflect
the results of twenty years of accumulating, documenting and revising
material related to evaluating a person’s English proficiency. The four
charts are aimed at a number of communities connected with language
acquisition i.e., learners, sponsors, teachers, syllabus designers, textbook
authors, management, and examiners. I present this summary and the
charts in the interests of information exchange, and better service to
all people interested in language acquisition and evaluation.

BACKGROUND

From 1963 to 1974 I worked for an English language school that
offered a 1,200 hour English language program. During the school’s
peak, 800 people attended classes each week. The regular course of
study consisted of 3 hours a day, 5 days a week, 40 weeks a year for a
period of two years. At the completion of the course the learners were
expected to reach a functional skill equal to or surpassing STEP’s 1st.
class proficiency level. The courses were conducted under very favorable
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conditions. Trained teachers, many with two or more years service at the
school. An 80 booth language laboratory, clean soundproof classrooms.

Tightly scheduled, fully integrated, tried and proven material that
underwent only slight changes in the eleven years that I worked there.
The system included dynamic sentence building techniques followed
by memorizing and adapting dialogues. Pairwork, situation simulation,
debates, discussion, drama, comedy, presentations and speeches. A per-
mutation of teachers for each class and a maximum of twenty-five highly
encouraged and actively involved learners per class.

The classes consisted of students from elementary school, junior
high school, senior high school, college, university and older citizens
from other walks of life. I'm going to call these people clients, because
they were clients paying for a service.

The majority of these clients were exposed to some six hundred,
eight hundred, or more than one thousand hours of English in one
form or another duirng their scholastic years. Most clients entered the
language school with a spoken command of English between zero and
second semester ability. A few entered with a third and fourth semester
speaking ability.

Three norm-referenced test batteries of equal power, and evaluations
by teachers were administered during each semester. The tests were
conducted at the beginning of the semester, during mid term, and at
the end of the semester. The test batteries consisted of taped aural
comprehension tests, reading comprehension and sentence structure tests.
The school administered these tests over a two week period and posted
all results within five days of the last test.

In the three following areas, (1) general individual spoken skill,
(2) pair work spoken skill, and (3) interview spoken tests, clients were
informally evaluated by at least three teachers using the school’s 1
to 5 (gut-feeling) scale which assumed a native speaker to be a 5.
The targets covered in the three areas were comprehension 1 to 35,
self-expression 1 to 5, syntax 1 to 5, pronunciation 1 to 5, and fluency
1 to 5.

During the three week semester breaks prospective clients took
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the battery of tests for admission to the school. The successful clients
were assigned classes and levels according to their test results. Two
weeks into each new semester when differences in some client’s maturity
and aptitude for English usually surfaced, the administration asked the
teachers to make recommendations for finer client placement.

At the end of a semester the clients took the battery of tests again.
Based on the test results and teachers’ evaluations, clients graduated
or were promoted from one semester level to the next. The school for
adminsitrative reasons adjusted the entrance and graduation paper test
passing scores from semester to semester.

Even through the administration adjusted the entrance and gradua-
tion paper test scores for its own reasons, it accepted the reality that
paper test scores did not always reflect a client’s speaking ability.
Therefore, in all disputed promotion and graduation paper test results
the administration consulted the client’s teachers and acted on their
comments,

Being involved in gut-feeling evaluations in different organizations,
and witnessing uncertainty on some examiners part, including myself.
I realized that we all needed a criterion-referenced evaluation guide
to help us more closely correlate our assessments and eliminate the I
HAVE A GUT FEELING OF WHAT THE CLIENT IS ABLE TO
DO approach. A guide to help promote unbiased evaluations of our
clients spoken English. Was there such a reference available?

In 1965 I got hold of a copy of some “S” ratings that were reportedly
established by the U.S. Department of State. These ratings were soon
adopted and used by the extension teaching unit of the school, but
not by the school itself.

The ratings are as follows.

S1. The ability to understand and produce greetings, limited com-
ments on the weather, and very limited conversation on general
topics.

S2. The ability to carry on somewhat limited conversatons on a
variety of topics. Grammatical and phonological errors may
be expected. He should be able to travel and communicate
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overseas without much difficulty but have difficulty carrying
out his work using English only.

S3. The ability to discuss practically any subject, including his
special field with a good degree of thoroughness. There should
be very few grammatical or phonological errors.

S4. An excellent command of the language, including the ability
to converse on any subject, abstract or concrete in virtually
any field except the most technical.

S5. Native speaker ability of at least the level of a high school
graduate.

RESEARCH

Triggering a slight curiosity, the above “S” ratings set me on what
I thought would be a short survey of how to improve an examiner’s
task. After perusing the school's pervious two years’ paper test scores,
the results of teachers’ gut-feelings of clients’ skills, and the material
used, I had a general idea for adapting the “S” ratings to a flow chart.

To plot clients’ language skills I drew a chart listing the “S” rating
descriptions and their numerals 1 to 5 from the bottom upward in
the left margin. From left to right across the bottom of the chart to
indicate on-going study hours I listed the numerals, 0 through 1,200.

Checking and rechecking the language acquisition that took place
during the regular scheduled lessons in the four semester levels throughout
successive semesters, I establish an average norm for the amount of
material that the clients were comfortably able to handle during the
forty five minute class periods.

Reviewing lessons during the review periods, which were scheduled
for every fourth week, I took notes on what material the clients could
reproduce and adapt.

Throughout the test weeks I recorded the clients’ production of
the spoken achievement tests. In the case of forth semester clients I
recorded their production of the interview tests.

Data gathered during the years 1963-1967 covering ONE HUNDRED
full course clients revealed a learning curve starting at S1 skill level and
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terminating through S3 skill level. The same learning curve applied to
ONE HUNDRED of the part course clients regardless of where they
entered the 1,200 hour course. Early in accumulating and recording
information I ralized I could achieve a finer measurement of skill and
progress if I revised the chart.

Changing the numerals S1 through S5 on the chart to increments
of 10 i.e., 0.0 through 5.0., and extending the five columns to ten I
was able to accommodate more data on what the clients could do and
how they did it.

Early in 1968 I realized that the data was falling into four natural
areas:

The first area was norm-referenced test results that gave an

indication of a clients’ knowledge of the language, but little or
no indication of a client’s spoken skill with the language. These
notes were pigeon-holed. (discarded).
The second area was notes on conversations with other teachers and
contained finer descriptions of what clients could do at different
semester levels, They now enhance the original “S” ratings, now
named the PROFICIENCY CHART, and is directed at all com-
munities interested in language acquisition.

The third area was notes on the average langth and den-
sity of material and interactions that clients could handle during
lessons at their respective semester levels. These notes became the
LENGTH AND DENSITY CHART and is directed at teachers,
syllabus designers and textbook authors.

The second and third areas are the serendipity discoveries.

The forth area, and most important, a wealth of information
from notes on clients of zero English speaking ability to clients of
full English speaking ability. These notes gave birth to the long sort
after criterion-referenced EVALUATION CHART and is directed
at examiners, teachers and clients.

SOLE USER EXPERIENCE
During the years, 1967-1974, I collected data on and evaluated
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THREE HUNDRED full course clients from their first 300 hour semester
through to their forth semester and graduation out of the 1,200 hour
courses. Simultaneously collecting data on and evaluating a further
TWO HUNDRED clients that graduated after entering the courses at
second, third and fourth semester levels, and taking into account the
different materials and methods of instruction used I established norms
for language proficiency with hours of active study. Continued contacts
with post graduates of the language school and other clients of mature
years gave me a chance to extend the study past the 1,200 hour mark.
The estimated hours past the 1,200 hour mark are projections based
upon calculations from continued contacts with a few post graduates
of the language school, and other clients and friends of mature years.
I offer these projections to provide a base for further investigation on
the subject of the time it takes to acquire language rather than an
authoritative statement.

Early in evaluating clients’ proficiency and progress it became clear
that active language acquisition by second, third and fourth semester
clients was less obvious than that by first semester clients. I found that
first semester clients progressed an average of 12 points in three hundred
hours, reaching an average of 1.2 proficiency. Second semester clients
progressed an average of 6 points in three hundred hours, reaching an
average of 1.8 proficiency. Third semester clients progressed an average of
5 points in three hundred hours, reaching an average of 2.3 proficiency.
Fourth semester clients progressed an average of 4 points in three hundred
hours, reaching an average of 2.7 proficiency. As you can seee, the more
proficient the clients were with English the more hours they needed
to show progress. Naturally, as the sole user of the charts I was able
to evaluate clients and maintain consistent results. What the charts
needed now was validation by multiple users.

MULTIPLE USER EXPERIENCE VALIDATION
In 1974 a chemical company’s E&TD (Education and Training
Department) employed me as an In-house Trainer and Coordinator for
their English language courses. The learners were of the same scholastic
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background as those adults I had met during the school experience. I
call these people learners and not clients because they were largely a
captive audiance as apposed to the volunteer clients of the language
school. These learners attended regular classes for 4 hours a week,
scheduled for 2 evenings a week for an indefinite period.

There were some 30 classes segregated into blue collar workers and
white collar workers. Each class had 10 learners on its role book, but
owing to pressure of work many attended class omnly part time.

The chemical company used the services of a language service com-
pany to supply material and teachers to teach these classes. The material
the language service company used was a series of 16 textbooks primary
designed for high school students. Testing and evaluating took place at
the completion of each textbook or at the end of a six month period,
whichever come first. Testing the learners’ English skill consisted of
having them complete the current textbook’s multiple choice achieve-
ment test.

Evaluating a learner’s language skills consisted of filling out a form
which included the five previously mentioned “S” ratings, a lot of
phonetic information on consonant fricatives and explosives etc., and
the teachers’ copious comments. These comments were not only a time
consuming burden for the teachers, the language service company’s
secretary(s) who had to type them, but also for the chemical company’s
E&TD and the section chiefs who had to wait an average of eight
weeks for the tests and comments to be processed before they could
see them.

In 1975 in line with the chemical company’s international English
business needs and the streamlining of their English language program
the E&TD authorized for use throughout the company a modified version
of my evaluation chart to be used to evaluate all English language
learners in the company.

At the beginning of 1977 the E&TD introduced a series of intensive
English courses based on four business courses that I taught. To measure
learners progress and speaking proficiency the E&TD wanted numbers.
To accommodate this condition I introduced the same norm-referenced
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test batteries that the language school used.

In designing the intensive English courses I took into comnsideration
the language service companies’ problems of supplying personnel for
these all day courses and built teaching assignments around the teachers’
availability, consequently their assignments covered different subjects and
their teaching hours varied with each class. As with the regular English
courses, this arrangement was sure to produce evaluation discrepancies
in the correlation between the points awarded by different teachers to
the same learner. Therefore, following the same system as established
with the regular 4 hour a week classes, three teachers or more who
taught the same intensive class evaluated each learner in that class.

The teachers’ evaluations were added and then divided by the number
of teachers that evaluated each learner. The resulting figure represented
the learner’s speaking skill.

The first three intensive courses consisted of 220 hours spread over
a five week period. The courses were scheduled at 7.5 hours a day, 5
days a week for four weeks. During the fifth week the learners were
exposed to 70 hours of total immersion in the English language at the
company’s country training center.

For reasons of manpower demand the length of the intensive training
courses was cut to 180 hours at 7.5 hours a day, 5 days a week including
one week of total immersin in the language at the company’s country
training center. During the years 1978-1985 nineteen courses went on
stream.

As with the language school experience the norm-referenced paper
tests scores revealed sufficient passive knowledge of the target language
for initial class placement of learners, but at the end of the course the
tests still revealed insufficient information of their spoken skill with
the language.

On the contrary, teachers using the modified evaluation charts to
evaluate the learners produced information that clearly showed the E&TD
and other interested parties the active skill of each learner. And most
important, within two hours of the end of the intensive course this

information was available for all interested parties.
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The average deviation between points awarded by different examiners
to the same learner during the first three intensive courses was &+ 2
points.

Although, the following sixteen intensive courses were subjected to
constantly changing curriculum and a turnover of ONE HUNDRED
and TWELVE TEACHERS, the coefficiency of correlation between the
points awarded by different teaches to the same learner was consitent
with the first three intensive courses.

Another thirty teachers using the chart system twenty two times
during 1975 to 1986, to evaluate a further 550 four hour a week learners
produced the same coefficiency ratings as the teachers of the intensive
courses. And most important, although the evaluations were conducted
simultaneously at four widely dispersed locations all evaluations were
processed and the resulting information made available for all interested
parties within two days of the end of each evaluation period.

The conclusion I draw from these experiences is:

* Trying to infer speaking skill from a learner’s ability to read and
mark the correct choice in a multiple choice question test has little
or no relation to active communication.

* That there is a need for interpretations of multiple choice test scores
that indicate a related level of spoken proficiency with the target
language.

* That if a paper test score, interview or any other form of measure-
ment does not supply information which interested parties can clearly
understood and use then the instrument serves little purpose.

* That teachers’ evaluations of learners’ active interactions supported by
a written criteria reveal more than the passive results of norm-referenced
battery tests.

* That teachers’ evaluations supported by a written criteria have greater
coefficiency correlations than any unsupported gutfeeling method.
* That if an evaluation, interview or test is an integrated part of a
documented system which clearly defines active skill in the target

language and,
0. Gives every examinee the chance to celebrate progress no matter
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how small.

1. Helps a wider community in determining learner knowledge, skills,
and aptitudes before the start of a course.

2. Helps a wider community in verifying learner knowledge, skills,
and aptitudes during the early lessons of study.

3. Helps a wider community to measure learners’ progress from the
start of a course to its conclusion.

4. Helps a wider community in demonstrating to learners and other
interested parties the amount of time involved in learning a
second language.

5. Gives a wider community opportunity to consult documentation
to see exactly where they stand and the effort needed on their
part for them to progress.

6. Helps a wider community in obtaining a clear statement of their
personnels’ current English ability.

7. Helps a wider community in obtaining a better idea of the average
clients skill in English after a given number of hours of instruction.

8. Helps a wider community in designing rationale courses and
producing better textbooks.

9. Helps the whole community in realizing the amount of time and
effort it takes to reach a given active skill, then the community
is better equipped to make decisions.

10. And that although this evaluation system is logistically and time-
wise easy for educational and training departments to administer,
and easy for judicious teachers to use, it is also a highly sophis-
ticated and refined measure of communicative performance.
Reliability over aggregates is very high.

As Sir Arthur Conan Doyle, creator of Sherlock Holmes, had Holmes
remark to Dr. Watson, ‘While the individual man is an insoluble puzzle,
in the aggregate, he becomes a mathematical certainty. You can never
foretell what any person will do, but you can always predict with
precision what an average number of people will be up to. Individuals
vary but percentages remain constant.’

If we can trust percentages, then this study reinforces the statement
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THERE IS A NEED FOR A CRITERION-REFERENCED EVALUA-
TION SYSTEM.

As the adage goes. “The proof of the pudding is in the eating.”

And for the first taste of this pudding, I suggest that after you
have read the four charts and feel comfortable with them, you try
using them to evaluate your own skill with a foreign language.

The next bite into the pudding is to evaluate some learners. You can
use the interview techmique i.e., examiner to learner type question and
answer, or you can have two learners ask and answer questions about
each other based on the first lesson in Peter Watcyn-Jones’ “Pair Work”
student book A and student book B. This way you can evlauate two
learners at the same time. You can also use the STEP extemporaneous
speech approach. You just have to remember that the method of eliciting
learners proficiency with the target language is limited only by your
own imagination.

If this summary communicates the need for a more realistic assessing
system of English language acquisition and production, opens up a frontier
for further investigation, discussion and application of this criterion-
refernced evaluation system, and contributes in some way to the interests
of our Japanese clients, then the slight curiosity which snowballed has
paid off.

NOTE:
The four charts are all more or less self-explanatory and are for this
presentation reproduced in reduced size.



SCALE
The
This system consists of three wall charts and an two
evaluator’s chart i.e., The EVALUATION CHART, the
PROFICIENCY CHART, the LENGTH and DENSITY CHART, and the
EVALUATOR’S CHART. This is the
EVALUATION CHART. AURAL
. COMPREHENS
This chart contains two sections. A top section and 10N
a bottom section. The bottom section is directed at the
examiners who may need more information before finalizing
a report. The top half is directed at the learners who
deserve a clear avenue illustrating their strengths,
weaknesses, progress and overall proficiency.
THE LEARNERS
For interpretation of the total points awarded to E::h
you, please consult the 0 0 to 5 0 scale on the or t
PROFICIENCY CHART.
Any written classification of language acquisition
can only project a frozen picture of a living, changing
process. To interject life into this classification half SELF The
VALUES (#.5) are included to indicate that you are EXPRESSION usus
processing from cone parameter to the next. and
To accomplish this an attempt has been made to classify a ;?:g
labyrinth of interrelated language skills into seven
isolated areas and eleven parameters. A total of seventy
seven boxes. The contents of each 1line of boxes,
identified by values 0 through 10, provide you with a
graphic stage by stage progression from zero ability to
near mature internatiocnal native speaker ability. The
rule
cogn
DESCRIPTION OF THIS CHART
Evaluation Scale, the first 1line across the chart
supplies VALUES (whole numbers) from 0 to 10. Listed below
and directly related to the values (whole numbers) are SYNTAX
seventy seven boxes which contain subdivisions of
estimated language proficiency.
You will find seven areas -~ Comprehension, Self
Expression, Syntax, Vocabulary, Fluency, Reading, and
Writing - listed down the left hand column of the chart.
The criteria in the eleven boxes in line with each of
the seven areas (comprehension, Self Expression, Syntax, Acti
Vocabulary, Fluency, Reading and Writing) progressing from ones
left to right attempt to indicate your proficiency in each
of the areas. Note
ALL VALUES of "0" from top to bottom in the seven The
areas approximately describe a learner who has little or cons
no ability in the target language. VOCABULARY more
aver
ALL VALUES of "10" from top to bottom in the seven and
areas approximately describe a learner whose mastery of But
the language is approaching that of a mature international abou
native speaker. spea
Bob
The VALUES and criteria are approximate. They are Farm
only reference points. NO LEARNER WILL EXACTLY FIT EVERY
CRITERIA OF A BOX. You are rated according to the Spee
definitions in each box to which you most closely due
resemble. A #.5 (point five) added to a value (whole skil
number) shows that a learner has more command of that area
than the criteria indicates. Note
Whe:
HOW TO USE THE EVALUATION CHART FLUENCY earl
dial
From one of the eleven boxes in line with each of the take

seven areas, you are awarded definitions that most closely
resemble the your average ability. The values and the
criteria on the Evaluation Chart reflect a range, and not
specific and isolated language proficiency.
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SCALE 0 045 1¢5
; Recognizes some daily greetings, and Understands
Izz itﬂ??; gan comprehend one or simple questions seeking minimal are YOQ? HS
9 gs- autobiographical information. Able the toilet
to pick out a limited number of costs five
words from various questions. near‘ .. .etc
seeking mor
cal inform:
AURAL conversatic

OMPREHENSION

slowly sug
kinetic dev

SELF
EXPRESSION

The client is limited to a few
random words and a sporadic phrase
or two.

The material for the interactions
usually originates from domestic
and foreign enterprises using the
target language as an advertising
gimmick.

Utterances are limited to basic
autobiographical information, greet-
ings, and a few words and memorized
phrases needed for basic wants and
desires.

Communicate
Autobiograj
courtesy gr
they are no
interactiol
questions a
ted to time
and dislik
easily ider
needs suppo

The structures used defy grammar
rules and challenge the recipient’s
cognition.

Is limited to a few memorized ele-~
mentary patterns necessary for min-
imal interactions. Self generated
utterances rarely exceeding four
words at a time contain fractured
syntax.

Basic sente
statements
are under «
initiated
tend to con
errors. Se
exceeding f
fractured :

SYNTAX tical error
Active vocabulary can be counted on Active vocabulary is limited to key Sufficient
ones’ digits. words necessary for communication on express bas

a word-phrase level related to per- most of t
Note: sonal information, greetings, imme- centered
diate survival needs, plus time, nouns wit
The complete English vocabulary days of the week, months of the variation.
consists of 500,000 words, and many year. Cardinal and ordinal numbers
more are added each year. The to at least 100 are under control.
VOCABULARY average adult knows between 35,000
and 70,000 of these English words.
But an average adult wuses only
about 7,500 of them, even though he
speaks about 18,000 words in a day.
Bob Talbert.
Farmers Almanac, May 1983.
Formation of sentences is slow and In respon
Speed of speech cannot be measured characterized by pauses and inartic- utterances
due to 1lack, of basic language ulated utterances. is slow an
skills. few short 1
Note:
FLUENCY When evaluating fluency in the

early stages of learning, drill and
dialog’ manipulation should be
taken into consideration.
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) 2 2

5 3

3 1

s q

Understands some phrases such as How
are you? How much is it? Where is
the toilet? It’s over there. It
costs five dollars. There is one
near ...etc. Undrestands questions
seeking more detailed autobiographi-
cal information, and a few short
conversational exchanges spoken
slowly supported by realia and
kinetic devices.

Understands simple familiar subjects
spoken at a slow seed. Some repeti-
tion is needed to impart understand-
ing. Can recognize essential words
in public announcements or in dicta-
ted passages and, if enunciated
clearly can grasp the contents of a
short story presented in monologue,
form.

He/she understands short petr
guestions uttered at normal
but adjustments in speed and
ulary are necessary for mean
interactions on less tan
topics. Can follow speech di
at him/her in responce to own
tations, and grasp key wor
unfamiliar situations.

Communicates with memorized material
Autobiographical information and
courtesy greeting are exchanged, but
they are not an integral part of own
interaction. Uses very basic
questions and answer patterns rela-
ted to time, locations, simple likes
and dislikes. Ability to express
easily identifiable and state-able
needs supported by kinetic gestures.

Responds compensatorily in the give
and take of courtesy expressions,
greetings and basic survival lan-
guage. Uses fractured key phrases
rather than complete thoughts. Able
to ask about and describe habitual
actions. In a somewhat fragmentary
fashion can give simple directions

and simple descriptions of his/her
own job, and produce acceptable
imperfect responses to gquestions
supported by realia.

Able to use the language i
simplest form for communicati

simple ideas, traveling, din
shopping, appointments, imper:
and comparisons. Able to inte

simple sentences from and int
target language. Tends to use
single sentence utterances.

Basic sentence, subject verb object
statements and their question forms
are under control. Longer sentences
initiated with "WH" question words
tend to contain word-order and tense
iwrrors. Self generated utterances
ceeding five words usually contain
fractured syntax and other gramma-
tical errors.

Basic grammatical patterns consis-
ting of the interrogative "WH" ques-
tion words and their appropriate

answer forms are partially under
control.

In prolonged unfamiliar situations
client uswally cannot sustain cohe-
rent structures exceeding a few
(seven) words at a time. ' .

Many basic sentence pattern:
known but are not used witt!
dexterity. Longer sentence for
tion is characterized by omissi
words, improper tenses and f
word-order. Has some capacit
self correction.

ufficient vocabulary to primitively
npress basic wants and desires, but
lost of the vocabulary used is

tentered around common concrete
ouns with 1little or no verb
ariation.

Sufficient vocabulary to interact
in predetermined situations. Able to
substitute or attach new vocabulary
in or to memorized interactions.

Demonstrates an increasing u:
vocabulary enabling mcore det:
explanation of personal his:
introductions, job, and directi
Has sufficient active vocabula:
give basic description in chro
gical order of simple on-¢
activities.

n responding to other people’s
tterances the client’s interaction
s slow and uneven except for a very
ew short memorized phrases.

Speed of speech and length of
utterances in creative interaction
are .slow and fragmentary making
meaningful sustained conversation a
challenge to both participants.

Mother tongue utterances drift in
and out of speech, but more fre-

quently used expressions flow quite
freely.

Short sentence patterns and mem
ed phrases are uttered at a
tively good pace, but any t«
situation or response callinc
unfamiliar vecabulary immedi:
causes hesitation.
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understands short peoersonal
ons uttered at normal
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justments in speed and vocab-
are necessary tor meaninglul
.ctions on less tamiliar
. Can follow speech directoed

/her in responce to own e¢lici-
s, and grasp KkKey words in

4

5

5

5 4

) 5 6

Understands general subjects fairly
well at slower than normal speed
with some repetition and adjustment
in wvocabulary. Humor and other
emotional gqualities encountered are
partially understood. Can grasp main
facts from interactions outside of
own experience.

Understands much of what is said at
normal speed if clearly enunciated,
but if speaker makes no allowance
for limitation there will be some
need for rephrasing, vocabulary
adjustment and repetition. Beginning
te catch nuances and single unex-
pected sentences spoken quickly. Can

liar situations. grasp information efficiently if
lines of argument are not too
conmplex.

to use the language in its Able to make requests, express needs Using normal courtesy protocol

st form for communication ot

v ideas, traveling, dinning,

ng, appointments, imperatives

ymparisons. Able to interpret
sentences from and into the
language. Tends to use short
sentence utterances.

and desires. Casual conversation
about current events are more easily
generated. In spit of word-order
errors the cliert is able to
chronologically relate past events.
Attempts to express feelings and
abstract thoughts are primitive but
successful.

the client is able to answer routine
business inquiries by telephone. Can
make various business and social
arrangements in/on someone’s behalf.
Able to handle short impromptu
speeches, explain things and express
most thoughts and desires even if
awkward or in a round-about way. May
fail to respond +to unfamiliar
expressions and words. Can transmit
accumulated information.

»asic sentence patterns
but are not used with any
ity. Longer sentence formula-
8 characterized by omission ot

improper tenses and faulty
irder. Has some capacity tor
orrection.

are

Most basic grammatical patterns are
under control and a marked reduction
in complex structural errors is
noticeable, but proper use of verbs
and tenses still needs developing.

Simple sentence construction and
tenses are under control. Complex
sentences produced under favorable
conditions are usually well formed,
but under adverse conditions frac-
tured syntax, tenses errors and
strange usage can be expected as the
client hurriedly strings thoughts
together. However, this condition
generally does not seriously inter-
fere with intended meaning when
received by a person accustomed to
fractured syntax.

itrates an increasing usable
.lary enabling more detailed
iation of personal history,
uctions, job, and directions.
fficient active vocabulary to
asic description in chronolo-

order of simple on-going
ties.

Although there is little use of
idioms, a limited solid base
includes practical vecabulary for
on the job use, and everyday social

communication. Sufficient vocabulary
to sustain a conversation if the
other participant carries the
burden.

Has a good general active vocabulary
including technical expressions. The
client’s control of normal social
expressions, work related vocabulary
and simple everyday conversation
vocabulary seems strong. Able to
handle general discourse with some
idiomatic and colloquial expressions

sentence patterns and memoriz-
‘ases are uttered at a rela-

good pace, but any topic,
.ion or response calling for
liar vocabulary immediately
hesitation.

Simple sentences are uttered at a
good pace, whereas some complex
sentences continue to cause hesita-
tion as the speaker searches for a
memory image of the construction or
seeks the assistance of the person
addressed. Speaker responds to con-
versational exchange with increasing
ease during topics generated by
self.

Complex sentences, although choppy,
are uttered at a fair speed. Topics
or situations outside of client’s
interest, exposure or field of work
lead to pauses and hesitation in
speech, but imposing no strain on
either participant. The client is
beginning to overcome pace and
rhythm procblems.
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5

of what is said at
clearly enunciated,
nakes no allowance
here will be some
asing, vocabulary
petition. Beginning

and single unex-
spocken quickly. Can
>bn efficiently if
ent are not too

Can with concentration understand
most general topics at normal speed,
but as nuances and find distinctions
of words are not totally understoogd,
repetition or rephrasing may be
needed. When dealing with one part-
ner the client is able to cope with
sudden change of topic with 1little
lose of detail if full attention is
given. When the interaction involves
two or more native speakers occa-
sional loss of detail can be expect-
ed as listening is not yet totally
trained for quick colloguial
conversation.

Client Understands almost every-
thing, although occasional repeti-
tion may be necessary as it 1is at
times with a native speaker. Can
comprehend conversation between
native speakers even if not directly
involved. Humor and other emotiocnal
qualities are generally understood

even when two or more native
speakers are involved 1in the
interaction

Underst:
at norm:
occur di
accent,
noise.

ulary m

courtesy protocol
.e to answer routine
1s by telephone, Can
isiness and social
n someone’s behalf.

short impromptu
1 things and express
1d desires even if
ound-about way. May

nd to unfamiliar
words. Can transmit
mation.

Can express ideas on all topics
connected with own field of work and
interest, and discuss a variety of
technical and business topics for
prolonged periods. At times language
limits surface in situation foreign
to the client and produce peculiari-
ties, but quick formation and the
ability to construct chains of rea-
soning indicates increasing ability
to think in the target language.

construction and
r control. Complex
ed under favorable
sually well formed,
e conditions frac-
:enses errors and
| be expected as the
t strings thoughts
xr, this condition
>t seriously inter-
ided meaning when
irson accustomed to

Under favorable conditions complex
structures and abstract ideas are
well formed, but under adverse con-
ditions some strange patterns and
word usage, word-order, articles,
and prepositional errors occur which
do not interfere with the business
at hand or other arrangements.

Can argue a point effectively and
answer gqueries in most spheres of
company business. Can converse on
cultures, life styles, politics and
other complex and sophisticated
topics. Give verbal translations for
general communication. Able to
reformulate some ideas in different
linguistics forms for emphasis and
react at a natural speed to the give
and take of conversational demands.

Although the fundamental rulégrof
grammar are understood and employed
well, there are one or two minor
errors 1in very complex and long
sentences, However, such errors do
not interfere with ability to
present a case or negotiate with
accuracy.

4

The cli
handle

uations.
topics

about 1
expressi
and feel
respondi
ting. Ur
in some

Has ver
errors,
meaning
formula
involvec
ease an

1 active vocabulary
al expressions. The

of normal social

related vocabulary
yday conversation
3 strong. Able to
iscourse with some
loguial expressions

Able to use some idioms, slang and
some cuss word, but these are not
used with great dexterity. He/she
has adequate varied vocabulary to
participate in most discussions.
Able to express and elaborate on own
opinions. Has a knowledge of idio-
matic phrases and colloguialism.
He/she is able to handle formulas
for conducting debates and
discussions.

Rarely has trouble using appropriate
vocabulary and idioms. However, at
times, the client’s use of words may
be a trifle stiff and formal for the
situation. Can handle some nuances,
i.e., "I might buy it." as compared
with the greater possibility, "I may
buy it." Words are readily available
for use in rarely encountered
situations.

Has cont
appropr
approach
speaker.

i, although choppy,
fair speed. Topics
iltside of client’s
e or field of work
and hesitation in
sing no strain on
it. The client is
vercome pace and

Speech sounds much more natural as
habitual interactions are conducted
with greater confidence, but uncer-
tainty pf structure and vocabulary
may persist in rarely encountered
situations.

Speech .is flowing more naturally as
complex sentences are uttered at a
pleasant rate. Rhythm and pace are
smooth as interactions are handled
with ease and variation.

Speech i
as spont
the give
actions.
(as it

occasion
the rigt
result i
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Client Understands almost every-
thing, although occasional repeti-
tion may be necessary as it is at
times with a native speaker. Can
comprehend conversation between
native speakers even if not directly
involved, Humor and other emotional
gualities are generally understood
even when two or more native
speakers are involved in the
interaction

Understands most everything uttered
at normal speed. Slight problems may
occur due to quick speaking, strange
accent, sloppy pronunciation or
noise. Idioms and specialized vocab-
ulary may cause problems.

Understands most that is hea
not within previous experier
able to quickly assimilate ne
oms and slang. Able to und
most forms of speech normally
stood by native speakers. P
of comprehension are the s
those of a native speaker enc
ing regional language diffe
for the first time. Also, ]
the intrinsic inborn cont
cognition that is usually tl
realm of the native speak
still cause gaps in comprehen

Can argue a point effectively and
answer queries in most spheres of
company business. Can converse on
cultures, life styles, politics and
other complex and sophisticated
topics. Give verbal translations for
general communication. Able to
reformulate some ideas in different
linguistics forms for emphasis and
react at a natural speed to the give
and take of conversational demands.

Although the fundamental rules of
grammar are understood and employed
well, there are one or two minor
errors in very complex and long
sentences, However, such errors do
not interfere with ability to
present a case or negotiate with
accuracy.

The client is able to verbally
handle complex or delicate sit-
uations. He/she can discuss abstract
topics and make deneralizations
about them. Has no trouble in
expressing a full range of thoughts
and feelings while making speeches,
responding to proposals and negotia-
ting. Unusual situations may result
in some round about expressions.

Highly articulate and perstu
lacking only in the inborn
ability to instantly call uj
scure sources in support of
log. Able to simultaneously
pret using the target langua«
a considerable degree of
accuracy. Able to respond
ately to verbal stimuli and
various styles and needs
target language as a native
Expression takes cultural
into consideration.

Has very good grammar. Occasional

errors, if any, do not confuse
meaning. Immediate on-the-spot
formulation regarding complex or
involved topics is handled with

ease and near perfect grammar.&

There are no glaring errors
client’s spoken English. P
tions, verb tense, articl
plural forms are under c
Direct translation from moth
guage to target language
longer evident in gram
structures and word forms.

Rarely has trouble using appropriate
vocabulary and idioms. However, at
times, the client’s use of words may
be a trifle stiff and formal for the
situation. Can handle some nuances,
i.e., "I might buy it." as compared
with the greater possibility, "I may
buy it." Words are readily available
for wuse in rarely encountered
situations.

Has control in terms of quantity and
appropriate usage of vocabulary
approaching that of a mature native
speaker.

Use of vocabulary including
expressions and idioms is wus
the accuracy of a mature
speaker. Vocabulary peculi
based on cultural differer
mainly under control.

Speech is flowing more naturally as
complex sentences are uttered at a
pleasant rate. Rhythm and pace are
smooth as interactions are handled
with ease and variation.

Speech is quite smooth and natural
as spontaneous responses facilitate
the give and take in general inter-
actions. In delicate interactions
(as it is with native speakers)
occasional pausing to search for
the right word or phrase does not
result in any great hesitation.

Speech speed and sentence le
comparable to those of a
native speaker. Rhythm and
newly learned idioms, expi
and slang are smooth,




Some learners being evaluated will show more skill in
some areas and less skill in others. Thus it is possible
for a learner to receive differing values in each area.
To give you an example case. On the evaluation scale
of 0 to 10, excluding reading and writing, Jane Doe is ADL
awarded a "6" for comprehension, a "5" for self- e
expression, a "4" for syntax, a "4" for vocabulary and a Egag;
w3n for fluency. rat
quest
These values "6, 5, 4, 4, and 3" are entered in the hgtei
appropriate columns on the class and Individual Evaluation shor
Report and then added. The sum total is 22. See sample of Note:
the CLASS EVALUATION REPORT below. €
Educ:
ten
grow
CLASS EVALUATION REPORT Engl:
) reco
1
INSTRUCTOR (S) NAME (§) Q’&jé‘[ﬂ,ﬁﬂ_ DATE OF EVALUATION /;\_ER’.L.,;.-J.??? CLASS,D;JL_\;_I.?J- ;‘;;f;
B Where Not Applicable, Write NA. TOTAL COURSE HOURS (] () O ) COURSE DATES: FromMARCH 1 vo APRIL 1 lear:
AREA OF EVALUATION: CONVERSATION |Total Total Haurs many
LEARNEK 'S NAME * 1D. NUMBER Fro|lnto| |[Read|Write Of f(
Compre[Self E:|Synter|Vocab|Fluency|Foints Foints|Attended
JanE Dor 123 | & |5 |4 | 4| 3 |22 G| Al[vAlwana [1oo READING In e
S i | - o show
TOMMY ATKINSES[ 6 S| S |S25 [3613¢ |24 |G |A ||WAIVA INA |75 aree
) - voca
- e B R H— bt —o e - twen
e S N annu
T T Normi
D ’ Word
S Publ
e NUMBESS for Conversation, Reading and Wwriting. See Evaluation Chart.
NW A G -
Vise LFITERS for Fro (Fronunriation) and Into {Intonation): ]
Newds Wort Acceptable Good
| Writd
need
info
form:
Now take a look at the Proficiency Chart. You can see dired
that the value of 22 registers Jane Doe’s active composite regi
praficiency in the 1lower half of the Pre-Intermediate withe
column.
READING
Since the size of learner’s reading vocabulary is
often unrelated to their spoken or listening capabilities, FE
this proficiency is evaluated as a separate skill on a *
scale of 0 0 to 5 0.
WRITING
. . . . R . : ]
As poetic license in written communication is not WRITING o
tolerated as much as it is in speech, this system treats
writing as a separate skill and is evaluated on a scale of .
0 0 to 5 0. .
%
REMEMBER - THE CRITERION FOR EVALUATION IS ACTIVE &
COMMUNICATION, NOT PASSIVE KNOWLEDGE. -
)
L
-}
b}
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ADING

Able to recognize the denotational
meaning of about 700 high frequency
words and sentences plus personal
questions such as those found on
hotel registration cards, and other
short public-notices.

Note:

Educational testing indicates that
ten year old children who have
grown up in families in which
English is the native language have
recognition vocabularies of over
twenty thousand words-- And these
same ten-year-olds have been
learning new words at a rate of
many hundreds a year since the age
of four.

In astonishing contrast, students
show that adults who are no longer
attending school increase their
vocabularies at a pace slower than

twenty-five to fifty words
annually.

Norman Lewis,

Word Power Made Easy, page 3.

Published by Pocket Books New York.
»

Reading connected discourse is usu-
ally a mechanical uncomprehending
identification of words and letters.
Able to read and understand parts of
a menu and other realia supported
vocabulary.

DRAYTON HOTEL REGTAURANT

From IT.0 am, till 1.0 p.m.

HORS D'QEUVRES

Smoked Salmon 6.00
4.Q0

Avocado "Drayton”i 00
Parma fam witn Melon
30UPS

Pate af Ducklling 3.00

Tomata Soup Q.28 Consomme with Sherry 0.50
CHFF'S SUGGESTICNS

Drayton Royal lamburger 3.00

.30

Sirioin Steak 7.00

-

Zscalope of Veak 6.25 Cold Roast Chicken

Cheeseourger 3.25 Umelette (to order) 3.75.
.30

Lasb Chops 6.95 Cher's Salad
Sthtsn KEBAB 3.99 Spaghetti "Bolognalse” 4.25%
Sandwiches {(to order) 3.75
Traaitional Flsh and Chlps .75
EES&ERTS

Fresh Fruelt Salag 2.00 Savarin with Rum 2.00

-

W50
.90

Apple Ple L.50 Creme Caramel

Corlres or Cecateloated Collee

o

Tea ¢.90
#ruit Julces (various) 0.90
Cnocolate or “1lk (hot ana cald) 0.90

V.A.T. L3 incluged at the Standar! Rgte

Tray charge [.00 per oider

Able to read tex
structures and w:

list, "A Genera
English Words"
West. Comprehe

structures is
client’s underst
denotational meai
opposed to their
Can with two
extract data fr
discourse.

John missed the

fie did not want

flight,s0o hae tan
fare wag exrens{
was Able to chee
time. As the pla
hie rmalized he h
his travel alarm
forgetful person

Note:

All definitions
than 38,000 wo
Dictionary of
are written w.
vocabulary of
words which w
thorough stud)
frequency and
English, partia
been made to "A
of English Word
reprinted 1977)

TRITING

Written work is limited to words
needed for autobiographical
informatien. Can fill in routine
forms in answer to questions and
directions such as those on hotel
registration cards, checks and
withdrawal slips.

*Pleass typs or print with a ball-potat pea.
“0o pot wvrits Lu box . * X oot fala.
*Cani fa L3 be subsitied to the lmaigrstion Lawpector.

B ®UAKATION/ DISEMBAAKATION CaRD 1

Pors of Tadasnatio —_—
F2Uk o D) iaalastasivn !!ltl‘;.
Usnatuce. . e —

Ability to write a comprehensible
collection of scattered sentences.
Fill in routine forms in answers to
questions and directions such as
those on hotel registration cards,
checks and withdrawal slips.

Dear sir:

In connection with the inquiry.
I am engineer. I am capable to do

job. I am used to do work hard.
I have not wife and childs.

I have interview your office after

next wednesday, but you had went.

I decided to do mail letter with

application reason.
My name John Doe.

I am poor English speaker. 1 would
to do interview your office next
Friday. How do you think? Please
Your company was

teach be time.
happy and I over work all week.
Thank you.

Able to fill in
packing lists,
ments, ID marks
of basic syntas
simple short not
you-were-here tj
Attempts to wri
tions result i
making compreh
Can take dictat
very slowly.

Dear sir:

Sup: P.O.
we contacted t«
above subject «
are not receive
materials are
construction s
confirmed to v
ASAP for the a
received of the:

We look fo:

Have you ever
went to here
thought that Ku
most beautifu
Because there j
the rows of
deeply.
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Able to read text written in simple
structures and within the 2,000 word
list, "A General Service List of
English Words" edited by Michael
West. Comprehension of longer
structures is hampered by the
client’s understanding of only the
denotational meaning of the words as
opposed to their contextual meaning.
Can with two or more readings
extract data from simple connected
discourse.

John misped the huypr tn tha sirpert,
e A4d not want ta he lnte For hig
Flight,s0 he tnok & taxyi, "The tnxi
fare was =xpensive, Lot sorth it. e
was Abhle to cheek his luggage in on

time, As the plane was taklng offr,
he remalized he had forgnt te prcok

his travel alnrm clock, He'n a very
forgetful person.
Note:

All definitions and examples of more
than 38,000 words in the Longman
Dictionary of Contemporary English
are written within a controlled
vocabulary of approximately 2,000
words which were selected by a
thorough study of a number of
frequency and pedagogic lists of
English, particular reference having
been made to "A General Service List
of English Words" (Longman, 1953,
reprinted 1977) by Michael West,.

Able to read and understand text,
and denctational meaning of vocabu-
lary written within the Thorndike
3,000-word list from The Teacher’s
Word Bock of 30,000 Words by Edward
L. Thorndike and Irving Lorge, and
instructions concerning classroom
material, work environment, and
guestions such as those on post
office and customs declaration forms
and public notices. Can with two or
more readings understand simple
connected discourse.

THE STORY OF THE CHI?

Once upon A time there Was a carpen-
ter that l.ved in Phenicia. His name
“as Zadmus.

Gne day as 1e wWas #orking on a
Nouse he found that he had lef? sne
of his tools at nome. Ie needed it,
Ye picked up a caip of wood. Ye nade
3ome marks on it, and handed it to
his slave.

"So to my Jouse," he said, "and
give this to my wife,"

The slave looked at it and
“Jandered wshat it was., 3ut he dié as
ne had heen told. Cadmus' wife
looked at *the zhip and without a
“ord, nanded the siave the ool that
her husband wanted,

The slave was very surprised.
ie thought that the chipy 7ad spoken
the message in some nysterious way.

He returned to Cadrus «with the
tool, He then aszad if he could xeep
the zhip. Tadmus gave it *o him,
Then the slave hung the chip around
nis neck for a lucxy charm.

This is probably the first histori-
cal <record of a chip being used to
store infaormation,

Able to read and unders!
contents of textbooks and
business material relatec
area of work, short routine
letters, information about
interest. Short stories
within 4,000 word vocabular
newspaper where the subjec
in familiar.

Note:

According to the English

Testing Department of The U
of Michigan, the range of

6,000 high frequency Engli
was selected from the Thon:
Lorge general word count "
cher’s Word Book of 30,000 -
the minimum working vocabu:
dents need to function ef
in an English speaking un
so that they would not L
burdened by excessive di
work.

It is also suggested that
to use an advance all Eng
tionary, this range is thi
vocabulaty requirement lear
to have at their commend.

Able to fill in pro-forma invoices,
packing lists, headings on docu-
ments, ID marks. With some control
of basic syntax he/she can write
simple short notes, such as wishing-
you-were-here type vacation cards.
Attempts to write longer construc-
tions result in word-order errors
making comprehension a challenge.
Can take dictation if it is spoken
very slowly.

Dear sir:

Sup: P.O. No xxxx for material
we contacted to the vendor for of
above subject order. However, they
are not received them to date, these
materials are urgently needed to
construction schedule. So please
confirmed to vendor .and reply us
ASAP for the above matter when we
received of them.

We look forward to your reply.

Have you ever been to Kurashiki? I
went to here this vacation. I
thought that Kurashiki is cne of the
most beautiful place in Japan.
Because there is calm and neat. So
the rows of houses affected me
deeply.

Longer social correspondence has
numerous errors, but the message and
its friendly overtures can be quick-
ly deciphered. Although business

correspondence reveals attempts at
communication beyond 1linguistic
competence, it is still somewhat

comprehensible to native speakers
not accustomed to having the lan-
guage used with such unintentional
audacity.

Dear sir:

We shall appreciate it 1if you will
let us know at your earliest moment

your lowest prices of electric
switches boxes and all kinds of
fittings.

You will let us know at your

earliest moment whether you could
supply from stock them. You say if
not, how long you c¢ould complete
this requirements.

You will please send us a copy of
your general catalog together with
the details of for export prices and
terms of payment.

You will at same time please send us
samples you can allow us.

Your early reply will oblige us,

Ability to construct simple
ous text related to daily s
and assigned class work.
write short business lef
adjusting pre-written text
particular needs. The write
produces very wordy an
constructions when faced
task of criginating
correspondence. Misuse of o
articles, prepositions, anc
is still evident.

Dear sir:

Referring to our telx NO.12
31, 1927.

As you were aware, we |
trouble concerning delay in
and poor workmanship on
order.

Further, we have Jjust rece
Nc.5 on subject order w
damage, on Aug 31, 19?77.

It is impossible to repa

damage and you will have t
it, we suppose. Also, we
that you place orders for 1
this type with another sup
our suggestion.

We 1look forward to pay
attention to our request.

Very truly yours,
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ad and understand the Reading of materials related to Able to read and understand some The
textbooks and standard study and own field of work and self-elected material such as news- act
terial related to own other materials such as directions papers, general interest magazines, cor
., short routine business found in instruction booklets and science fiction, Western stories and hic
ormation about places of straight-forward business letters, general reports. May have difficul- w;t
Short stories written simple newspaper articles is at a ties with some connected discourse, dit
word vocabulary. Read a satisfactory level of comprehension. telexes and telegrams due to the may
1ere the subject matter inability to deduce the contextual cor
meaning of Xknown lexical items.

Note: Idioms still pose a challenge

Authorities have estimated that a Note: Not
o the English Language minimum of 5,000 to 14,000 words is Yo
rtment of The University required to read a newspaper. A recent count, by computer, of the or¢
, the range of 4,000 to combined vocabulary wused in the wol
frequency English words Smith S. Stephenson, English 1language tests of all wO1
| from the Thorndike and The Command of Words, page 1. New National and Private Universities’ cas
1l word count " The Tea- York: Thomas Y. Crowell Company. annual entrance examinations exceed- WO1
Book of 30,000 Words" as ed 8,000 unique words.
working vocabulary stu- Note: . . col
to function efficiently J.B. Harris, Executive Director, Ame
sh speaking university, The program, named Writing to Read, Editoral Adviser, Obunsha. Tokyo. Ex
2y would not be unduly teaches 5- and 6- year=-clds how to chi
y excessive dictionary write virtually every word they can Note: Ma

say (about 4,000 of them).

Edward L. Thorndike and Irving Lorge Nof
suggested that in order PCjr.Magazine Volume 1 number 8. recommend a 6,000 word vocabulary
advance all English dic- September 1984. Page 46. for American students in grades § A
1is range is the minimum Martin Porter. through 6. cal
equirement learners need yo
heir commend. vo

wi’
Co:
Am
» Ex
Ch
Ma
onstruct simple continu- Has reasonable control of social and Short routine letters of inguiry and Abi
ated to daily situations general writing skills, but at times acknowledgment are somewhat under nes
»d class work. Able to sentences include unclear cohesion contrel, but longer business corre- par
t business letters by links. That is, isolated sentences spondence is usually written in a of
re-written text to suit maybe grammatically correct, but do stiff and ponderous style. Complex the
eeds. The writer usually not 1link back to what went on sentences and paragraphs may be col
ery wordy and stiff before. Routine business letters and linked with errors of coherence and wit
S when faced with the longer texts are produced according contain unnecessary words.
originating business to a standardized format also con-
ice. Misuse of or lack of tain unclear cohesion 1links and Dear sir:
repositions, and concord other errors.
dent. We would like to advise you that we
i have received four (4) centrifugal
Dear sir: pumps instead of four (4) Dee
. reciprocating pumps. As we now have
> our telx NO.1234 of Aug 1 appreciate that you made an no float time to install <the | We
oppertunity to meet and discuss reciprocating pumps at our plant, No.
about cost each other. We talked you are requested to immediately
e aware, we had many many things. dispatch the reciprocating pumps to any
cerning delay in delivery o site. As for centrifugal pumps, she
jorkmanship on subject | However, I couldn’t stop surprising | please advise us whether we should | pri
when I ‘heard your plan i.e., return the unwanted reciprocating | spe
pessibility of award of contract pumps to you. CARR.FO.
have just received item other company. the
bject order with much . or
Aug 31, 19772. Because company has peen getting Dear sir: you
ssible to repair these contracts securely during the past by
you will have to reorder three years. Weare sending herewith one copy each
ose. Also, we recommend X of photograph each of off-specifi- lat
ace orders for items like But, anyway I am intend to produce cation hand wheel for valves on me1
ith another supplier. As improvement cost considering your subject order as evidence claim. as
ion. suggestions within two months. Youare kindly requested to supply
Therefore, please take no action | the correct ones free of charge to wi
rward tc pay your keen until then. us.
> our request. I believe absolutely that our th
improvement cost will get your | please advise us whether a return of ap]
satisfaction.

fOUrs,

Sincerely yours,

unwanted hand wheel CARR.FO.
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understand some
Al such as news-
terest magazines,
stern stories and
1y have difficul-
nected discourse,
rams due to the
e the contextual
lexical items.
challenge

computer, of the
ry used in the

tests of all
te Universities’
minations exceed-
ds.

utive Director,
bunsha. Tokyo.

and Irving Lorge
word vocabulary
nts in grades 5

The client is able to understand and
act on the majority of routine
correspondence. Can comprehend to a
high degree all texts associated
with objectives. Rarely experiences
difficulty relating denotations but
may miss inferences and nuances
concealed in idiomatic phrases.

Notc:

You need a large vocabulary in
order to be able to use the right
word at the right time. The right
word may not be--indeed, in most
cases, will not be-~the longest
word.

Communications That Work
American Management Associations,
Extension Institute.
Christine Bingaman,
Mardy, Wheeler

Ralph Graham &

Note:

A vocabulary of about 1,000 words
can express any message. However,
you need ten times that, or a
vocabulary of 10,000 words, to read
with adequate comprehension.

Communications That Work
American Management Associations,
Extension Institute.
Christine Bingaman,
Mardy, Wheeler.

Ralph Graham &

The client can comprehend and act on
materials related to own job, com-
plex business letters, telexes,
and telegrams. Can read with a high
level of comprehension understand
most types of and dgeneral world

news such as Time, News Week,
Digests, etc.
Note:

Pecople with a high school education
or its equivalent are known to have
a reading vocabulary of between
9,000 and 10,000 words, and
sometimes even more.

Helen M. Patterson,

Associate Professor of Journalism
University of Wisconsin. Writing and
Selling Special Feature Articles,
Prentice-Hall, Inc. New York.

Can read v
sion most
zines, ec
materials
language

national «
or more r
colloguial
references

Note:

Mr. Soobe
loan-word
entries,

have been
vocabular
World Wa
loan-word
because 1
abbreviate
changed ai
Japanese ¥
able to pu

rs of inquiry and
: somevhat under
" business corre-
ly written in a
s style. Complex
ragraphs may be
of coherence and
words.

lvise you that we

(4) centrifugal
of four (4)
. As we now have
0 install the
»s at our plant,

to immediately
rocating pumps to
trifugal pumps,
hether we should
:d reciprocating
FO.

ith one copy each
of off-specifi-
for valves on
evidence claim.
ested to supply
ree of charge to

:ther a return of
CARR. FO.

Abilityity to produce longer busi-
ness correspondence with reasonable
paragraph organization and a variety
of sentence structures. Although
there are errors of coherence and
concord the material can be read
with reasonable ease.

Dear sir:
We have received generator unit
No.XXXX on subject order.

We, however, have not received
any shipping documents to date which
shall be foreword at least two weeks
prior to shipment as called for in
specified in our instructions.

We would like to confirm whe-
ther you have already send us them
or not. If not, we strongly request
you to dispatch them within at least
by this week.

pemurrage 1is caused because
late dispatch of the shipping docu-
ments shall prevent generator to go
as demurrage is caused.

If any demurrage is caused, we
will charge them to you.

Your prompt attention for to
this matter will be highly most
appreciated.

The client can organize and develop
for all appropriate occasions reader
friendly correspondence. Complex
sentences may contain unclear con-
cord linking and copula errors that
do not interfere with communication.

Dear sir:

I spoke with the Bank of Tokyo,
London branch, the other day. They
apparently, have to comply with the
Japanese Banking Law as well as the
English Law. So, to open the ordi-
nary account they require Y¥200,000
deposit. This amount has to remain
there till termination of the ac-
count. There aren’t any charge
against changing into pounds out of
that account in England. (No charge
for remittance in Yen from Japan).

The interest is exactly the
same as in Japan, and you can Kkeep
yen in the account as it is. If the
amount of interest, equivalent in
British currency, reaches to certain
amount then to comply with the
English Inland Revenue’s reguire-
ments, they will have to report to
the Inland Revenue.

Ability tc
varieties

Expositon
consistent
paragraph

to all pur
a few minc
confuse me
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comprehend and act on
ed to own job, com-
letters, telexes,
Can read with a high
‘ehension understand
and general world
Time, News Week,

1igh school education
ant are known to have
abulary of between
0,000 words, and
nore.

'son,

ssor of Journalism
lisconsin. Writing and
11 Feature Articles,
Inc. New York.

Can read with a very high comprehen-
sion most articles in quality maga-
zines, economy reviews and other
materials written in the target
language related to various inter-
national enterprise. Can within two
or more readings understand idioms.

colloquialisms, slang and cultural
references.

Note:

Mr. Socbei Arakawa’s dictionary of

loan-words has more than 25,000
entries, more than half of which
have been adopted into the Japanese
vocabulary since the end of the
World War II. The majority of
loan-words are from English, and
because many of them have bDbeen
abbreviated, their original meanings
changed and are pronounced in the
Japanese way you may or may not be
able to put them to use.

Able to completely comprehend with
one or two readings general and
technical expository material such
as contracts, published lectures,
reports, professional papers, and
technical journals such as
"Hydrocarbon Processing."

Note:

By the age of two, the typical child
can already utter nearly 300 differ-
ent words. By three it has tripled

this figure, and by four it can
manage nearly 1,600. By the age of
five, the child has a vocabulary of

morn than 2,000 words, all learnt at
an astonishing rate and providing it
with a form of infantile signaling
that permits ever-increasing com-
plexity in its relationships with

its parents and its other human
companions.

Desmon Morris,

Man Watching, Page 408.

Triad Publications.
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Ability to construct many sentence
varieties to suit differing needs.
Expository prose is clearly and
consistently organized with clean
paragraph organization appropriate
to all purposes, but there could be
a few minor errors which would not
confuse meaning.

Dear Mr. Doe:

I'm pleased to inform you that
I have received a favorable reaction
from a Canadian company about your
Dialaid Lock.

They have a family company in
the United States, too. They want to
see a proto type or a photograph of
the proto type.

I would 1like to see you and
talk about it when you are free.

Please give me a call as soon
as you find time. I have called you
a few times but I was uhable to get
you.

I'm usually in the office from
9:30 a.m. to 5:30 p.m. I am at home
after 6:30 p.m. I will wait for your
call.

Able to translate such documents as
contracts, technical papers into and
from the target ‘language, write in a
few prose styles pertinent to needs.
The client has reached a level of
writing skill that is as near to an

educated native writer’s level as is
possible for any non-native writer

to attain. This level of
skill is usually attained by the
client having worked for a

prolonged period in the country of
the target language or through
prolonged exposure and usage of the
language,

An Inconsistency between the Rate
and Accuracy of the Learning Method
for System Identification.

Adon Okihusta
Institute of Technology

1. Introduction

A learning method for system
identification has been proposed
which is based on the error correct-
ing training procedure in learning
machines and is an iteration method
of identifying the dynamic charac-
teristics of linear system by use of
a sampled weighting function. A
generalized method has also been
proposed, which improves the rate
convergence using matrix weight.

This discussion concerns an
inconsistency between the rate and
the accuracy of a learning" process
in the case of the learning method
for system identification.




This system consists of three wall charts

and an evaluator’s chart i.e., The
EVALUATION CHART, the PROFICIENCY CHART,
the LENGTH and DENSITY CHART, and the

EVALUATOR’SCHART. This is the
PROFICIENCY CHART

This chart is mainly directed at the first
two of the following three communities
company management, teachers and learners.

1. Company management who deserve a clear
statement of a learner’s current skill in
the target language and an idea of the
amount of time it takes for learners to
achieve a targeted proficiency.

2. The teachers who may wish additional
information for learner placement and for

confirming a learner’s progress and
proficiency.

DESCRIPTION OF THIS CHART
APPROXIMATE INTERPRETATION OF OTHER

PROFICIENCY LEVELS the first line of boxes
from left to right across the top of the
chart contain text names and space for
approximate compressions of other language
proficiency levels.

1. STEP. Society Testing English
Proficiency (EKEN)

2. TOEFL. Testing Of English Foreign
Language.

3. TOEIC. Testing O©Of English

International Communication.
4.

SHORT DEFINITIONS. The contents of each box
in the second line of boxes across the chart
describe a learner’s general ability at each
level.

ESTIMATED HOURS. The integer in the top of
each box in the third line of boxes project
the average number of hours of study needed
for the average learner to progress out of
that value into the next value.

CONVERSATIONAL ABILITY. The decimal point 0
0 through to 5 0 in the bottom of each box
in the third line of boxes 1is used to
pinpoint a composite value of the following
five areas {(comprehension, self-expression,

syntax, vocabulary, and fluency) of a
learner’s active profici- ency. Starting
from 0 1, each box has a value of two

percent control of the target language.

COMPREHENSION PROFICIENCY. The criteria in
the forth line of boxes from left to right
across the chart indicate a 1learner’s
general aural proficiency as related to the
composite value of his/her overall
conversational ability.

SELF-EXPRESSION PROFICIENCY. The criteria in
the fifth line of boxes from left to right
across the chart indicate a 1learner’s
general oral proficiency as related to the
composite value of his/her overall
conversational ability.

READING ABILITY. The sixth line of boxes
from left to right contains values 0.0,
1.0, 1.5, 2.0, 2.5, 3.0, 3.5, 4.0, 4.5, 5.0.
These values indicate a learner’s reading
proficiency.

READING. The criteria in the seventh line of
from left to right indicate a
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APPROXIMATE 1. STEP
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LEVELS 4.

Use minimal survival
cation phrases and their
mined responses such as ¢
basic autobiographical in
make basic wants and desii
Produce a limited ni
imperatives.

SHORT
DEFINITIONS
The interactions

consist of two, three and
phrases that seek minimal
mined information regqu
thought proveoking interact
part of the learner.

14 16 18 2
ESTIMATED HOURS
CONVERSATIONAL
e 10001021030
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short simple questions se
imal autokiographical ir
statements, requests, col
greetings rarely exceedin
four words at a time,
context and kinetics str
port the meaning.
Able to pick out
number of words from
directed to the general 1]
COMPREHENS ION
PROFICIENCY

SELF-EXPRESSION
PROFICIENCY

Can minimally reply
personal guestions and
simple statements. Use s°
familiar greetings and sc
tives such as "sSit down.
adverb type statements.
door." Verb, adjective
type statements.

Able to make basic
desires known with
clarity only when produ
memorized gquestions and
determined responses.

Although, isclated s
tedq phrases rarely exct
words at a time and cor
tured syntax they are com



MINIMAL SURVIAL

BASIC SURVIAL

WORKING SURVI

Use minimal survival communi-
cation phrases and their predeter-
mined responses such as greetings,
basic autobiographical information,
make basic wants and desires known.

Produce a limited number of
imperatives.
The interactions generally

consist of two, three and four word
phrases that seek minimal predeter-
mined information requiring no
thought provoking interaction on the
part of the learner.

Ask and answer simple Yes/No
guestions. Give and ask for personal
information. Make primitive intro-
ductions. Basically use the language
for transit purposes and make per-
sonal wants and desires known.

The interactions generally
consist of two to four short sen-
tences that seek limited information
exchange.

Act in predetermined sit:
such as introductions, mee
escort people. Produce fragr
connected discourse consist
single or double phrases with
content. Verb conjugation is v

The interactions gen
consist of four to six short ¢
sational exchanges.

»
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12 13 14

Utterances understood are a few
short simple questions seeking min-
imal autobiographical information,
statements, requests, commands and
greetings rarely exceeding three or
four words at a time, and where

Recognizes some simple commands
and questions related to self, and
memorized words within predicable
interactions. Utterances recognized
rarely exceed five or six words at a
time and related to basic survival

Understands regular gre
commands and gquestions rele
self. Understands general bio
cal information given by
people. Simple conversations
daily activities, work, sh¢

\

context and kinetics strongly sup- needs such as identification, mini- places of interest and can re
port the meaning. mum courtesy requirements, dinning, essential vocabulary in amn:
shopping, time, weather, travel ments at airports, bus and
Able to pick out a limited situations, transportation and | terminals.
number of words from questions simple directions. . .
directed to the general listener. Recognizes most question
and word order patterns. . C
concentration sustain compre
of short stories and other m
presented in monologue for
consisting of basic st
rarely exceeding utterances o
words at a time.
Can minimally reply to simple Using memorized formula, can The learner is able t

personal gquestions and volunteer
simple statements. Use standardized
familiar greetings and some impera-
tives such as "Sit down." Verb and
adverb type statements. "Open the
door." Verb, adjective and noun
type statements.

Able to make basic wants and
desires known with reasonable
clarity only when producing short
memorized gquestions and their pre-
detsrmined responses.

Although, isolated self genera-
tead phrases rarely exceeds three
worg at a time and contain frac-

basically express personal survival
wants and needs. Identify self and
make primitive introductions. Nego-
tiate basic survival needs such as
checking in and out of hotels,
dinning, shopping, travel situa-
tions, transportation, give time,
and ask simple directions.

Basic statements and their "Be"
qguestion forms are mostly under
control. Although, longer utterances
initiated with "Wh" guestion words
contain word-order and tense errors
they can be understocd by native
speakers whe are willing to try to
communicate with learners that are

fluent simple responses to
familiar interactions such a:
biographical information, <
requirements and answers t¢
tions with predetermined resp

Basic cochesive features
pronouns, verb inflection:
known, but they are not an 1
part of the learner’s product

Although short compreh
elementary utterances pertir
his/her profession, itir
basic personal wants and
likes and dislikes are de.
with uneven fluency and incon
syntax accuracy, the learner
to out-line his/her purpose
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Act in predetermined situations
*h as introductions, meet and
ort people. Produce fragmented,
anected discourse consisting of
Mgle or double phrases with simple
atent. Verb conjugation is weak.

.~ The interactions generally
ist of four to six short conver-
ional exchanges.

A person in this area can
give basic descriptions of tasks and
directions to accomplish them. cCan
carry on a conversation of very
limited length within own interests,
and rudimentary handle predictable
requirements.

The interactions are usually

A person in this area ¢
handle basic work situatior
understand and write short routi
business letters. Sustain soc!:
conversation if the other partr:
carries the greater burden. Inter:
favorably in business by taking m¢
of the burden.

The interactions may cont:

| general non-technical and consist of some idioms and collogquial expr:
L siz to eight short conversational sions, single and double sentence
g exchanges.
:
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Understands regular greetings,
mands and guestions related to
f. Understands general biographi-
information given by other
ple. Simple conversations about
ly activities, work, shopping,
ces of interest and can recognize
ential vocabulary in announce-
ts at airports, bus and train
inals.

Recognizes most questions forms
word order patterns. . Can with
entration sustain comprehension
' short stories and other material
and

Able to understand slow and
articulated speech delivered in a
limited variety of structures.
Understands more detailed questions
on familiar subjects such as auto
biographical requirements, biograph-
ical information of others, informa-
tion related to travel requirements,
hotel arrangements, dinning and
shopping needs.

Can with less repetition and
rephrasing understand short simple
messages over the telephone, simple
everyday topics, well-published
current events, can follow essential
points of discussions and speeches
at an elementary level on topics in
his/her field of interest.

Can grasp the gist of conversa-
tions in unfamiliar situations, but
in unfavorable conditions such as in

noisy, crowded public places compre-
hension is limited to occasional
words.

Able to understand speech
livered at normal speed with 1
frequent repetition or rephrasi
Understands in greater detail inf
mation related to his/her work en
ronment, travel arrangements, d
ning, shopping, and conversati«
related to own interest and spec
study. Can comprehend and t:
simple messages originating f
telephone calls. Understands a h

" percentage of routine social int

actions when taking an active p.
and the speakers make allowan
for him/her. Can understand the g
of conversations between multij
participants, but faces a gre¢
handicap to sustain comprehension
utterances exceeding ten words at
time and delivered at normal sp
without a pause.

The learner is able to make
nt simple responses to highly
liar interactions such as auto-
aphical information, courtesy
irements and answers to ques-
vith predetermined responses.
Basic cohesive features e.qg.,
ouns, verb inflections, are
, but they are not an integral
of the learner’s production.

Although short comprehensible
ntary utterances pertinent to
/her profession, itinerary,
ic personal wants and needs,
e8 and dislikes are delivered
uneven fluency and inconsistent
ax accuracy, the learner is able
out-line his/her purpose of bus-
Ess,qreet clients and visitors
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Able to ask and answer more
detailed guestions about profession,
itinerary and company visits. Give a
simple run-down of job being per-
formed and simple directions related
to performing a given task. Can with
preparation basically interact in
the language with visiting business
personal.

Can handle with plausibility
most social situations such as meet-
ing visitors and clients at the
airport, bus or rail stations, and
rudimentary make introductions and
while cconducting them to the prede-
termined location initiate casual
fragmentary conversation about cur-
rent events, point out places of

interest, give directions for get-
ting from one place to another.

Has acquired adequate ba
vocabulary and sentence structu
to be able to interact smoothly
most survival situations such
dinning, shopping, travel and acc
modation needs. Can use the te
phone in the target language

basic communication. In ot
words, her/she can receive a
convey simple telephone message
Give clear reports of what happe
and of what someone said. initi
and take a greater 1load of
‘interaction if the topic is not

complex.

General, interaction is
series of discrete utterances c

sisting of about eight words at
time.

Fluencrv and aace ~F crmes
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<= STEP FIRST GRADE ->

HIGH-INTERMEDIATE

A person in the top half of

rson in this area can A person in the top part of .
asic work situations, this area can initiate and carry a this area can generally use tech- ca
and write short routine greater 1load of communicative | Pical and specialized vocabulary | ef:
letters. Sustain social events. Conduct business with effectlve]:y with hear accuracy for gt\
lon if the other partner lengthy and involved explanations. most business situations in own | ja
e greater burden. Interact Sustain interactions with native field of work. Sometimes explana- | wif
in business by taking more speakers. Sense nuance and exactness tions and descriptions may be bui
den. of expression. Handle general dis- lengthy and involved. Can handle | me«
course with some idiomatic and col- formulas for meetings, dlscu5§19ns, bo:
nteractions may contain loquial expressions. Handle tech- debqtes and express c].'ear opinions sul
s and colloquial expres- | nical descriptions and presentations | ON 1ssues. Socialize with appropri-
gle and double sentences. within own field of work ate vocahulary.

People in this area and up
have generally resided in an English
speaking country; worked in an
English speaking environment or have
had extended study.

0 74 78 82 86 90 94 98 (102|107 112 (117|122 (127 !1
to understand speech de- Understands a wide range of Demonstrates an increased
. normal speed with less stimuli when interacting with native ability to comprehend to a high 11i-
repetition or rephrasing. or non-native speakers of the target degree such stimuli as radio plays, an
s in greater detail infor- language. Understands technical news casts stories and lengthy st
ated to his/her work envi- discussions in own field of busi- responses in prolonged conversations cu
~ravel arrangements, din- ness. Understands general social with native speakers on leisure an
pping, and conversations conversation. Can answer telephone time, health, work and technical of
own interest and special calls well enough to take action on subjects. ti
in comprehend and take them. Can with concentration sustain Can within parameters of study, ine
ssages originating from comprehension and select main ideas job, social experience and interest thi
calls. Understands a high from prolonged connected discourse understand exactness of expression, an
of routine social inter- sources such as radio plays, news acute nuances, idioms and cultural ex|
en taking an active part stories, TV, oral reports, informa- references. Understands the use of
peakers make allowances tion over public address systems. gambits when exposed to them. ve
r. Can understand the gist He/she showing an emerging ability Increased ability to understand nu
sations between multiple to understand nuance and idiomatic native speakers talking quickly. ma
1ts, but faces a dgreat expressions of exactness. Can However, comprehension may not be
0 sustain comprehension in understand without experiencing much complete.
exceeding ten words at a difficulty most forms of standard
lelivered at normal speed speech when interacting in own pro-
pause. fessional field. Experiences diffi-
culty in understanding native
speakers if they speak very quickly,
use slang or dialect.
acquired adeguate basic Responds in greater detail and Responds adequately to a wide
and sentence structures structural accuracy to previous range of stimuli and carries a he
» to interact smoothly in experience and carry on prolonged conversation well within own ra
ival situations such as conversations within own range of profession and interest. Can discuss f1
hopping, travel and accom- experience and interest. Can give a variety of technical and business 1li
ieeds. Can use the tele- detailed information about his/her topics for prolonged periods. Take fe
the target language for own field of work. While socializing part in debates, meetings, and to
smmunication. In other with business clients he/she can negotiations in the target language Pa
/she can receive and initiate and sustain small-talk. at a decision making level. an
ple telephone messages. conduct routine business by Interpret if necessary. Use gambits pPr
reports of what happened telephone within own area of respon- effectively in habitual interactions In
't someone said. initiate sibility, handle short impromptu and generally converse fluently with to
a greater load of the speeches and remarks. Can take an good control of structures and
n if the topic is not too active part in meetings and negoti- vocabulary. ar
ations conducted in the target lan- " 1Is able to handle him/herself Ha
al, interaction is a guage. He/she can deal tactfully linguistically in most overseas ti
discrete utterances con- with misunderstandings and other | Situations, but in lengthy and al
' about eight words at a sensitive situations. involved interactions may exhibit pr
Vocabulary is adequate in that hesitancy and circumlocutions which as
cy and ease of speech the learner rarelv has to search for | limit the level of communication. si



INTERMEDIATE

PRE-ADVANCED

ADVANCED

son in the top half of

People in top half of this area

A person in the top half of

:an generally use tech- can interact appropriately and this area can function at a level on
specialized vocabulary effectively in unrelated fields of approaching that of an international mo
with near accuracy for study and work which do neot involve native speakers. Can handle normal sp

1ess situations in own jagon and excessive use of words business and social situations with mu

ork. Sometimes explana- with special meanings. Can contri- ease. Can exchange points of view la
descriptions may be bute greatly to interviews, debates, that involve sensitive issues and to
1d involved. Can handle meetings and discussions. Can ela- effectively (trouble-shoot) cope

>r meetings, discussions, borate on general and technical with the company’s on site overseas re

d express clear opinions subjects. problems. st
Socialize with appropri- lc

.ary. en

: in this area and up

111y resided in an English

country; worked in an

raking environment or have

:d study.
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strates an increased Understands complex ideas de- Able to comprehend with minimal

o comprehend to a high |1jivered at normal speed. Questions difficulty academic and technical t

h stimuli as radio plays, and discussions concerning 1life lectures in own profession and rela- t

s stories and lengthy | styles of various peoples, topics of ted fields as well as collogquial t

in prolonged conversatiocns current interest, debates, politics conversation interlaced with a few g

ve speakers on leisure and technical lectures in own field idioms. Able to select main ideas u

l1th, work and technical of study. Can understand the essen- from connected discourse delivered a

tial points of abstract tOpicS at quick pace. i

ithin parameters of study, including generalizations made about Understands most forms of g

1l experience and interest them. Comprehension of discussions speech not within previous expe- e
exactness of expression, and verbalized ideas outside of own rience. Has an increased ability to

ices, idioms and cultural experience is at a high level. comprehend subtleties of meaning and v

- Undarstands the use of Many Dbroadcasts and other understand speech in unfavorable e

when exposed to them. verbal entertainment that make use of | conditions such as noise encountered d
ability to wunderstand nuances and tones of voice are in a manufacturing plant, building n

reakers talking quickly. mainly understood, site, congested highways and cross
comprehension may not be talk of multiple conversations. c
s

>nds adequately to a wide
stimuli and carries a
.ion well within own
n and interest. Can discuss
of technical and business
r prolonged periods. Take
debates, meetings,and
ons in the target language
lecision making level.
if necessary. Use gambits
ly in habitual interactions
ally converse fluently with
itrol of structures and

\ble to handle him/herself
lcally {n most overseas
18, Dbut in lengthy and
interactions may exhibit
and circumlocutions which
laval of communication.

With a high degree of fluency
he/she is able to discuss a wide
rang of technical subjects, converse
fluently and accurately on cultures,
life styles and politics of dif-
ferent countries. Discuss abstract
topics and make generalizations.
Paraphrase and communicate abstract
and concrete ideas for and against a
project. Use idioms effectively.
Interpret from and into the mother
tongue.

Errors of syntax and coherence
are rare in familiar interactions.
Has the required vocabulary to func-
tion smoothly and appropriately in
all normal interactions pertinent to
professional needs. Would be an
asset to the company in an overseas
situation.

Able to discuss a wide range of
topics with sufficient structural
accuracy, appropriate use of words
and subtleties of meaning. Partici-
pate effectively in negotiations,
debates, meetings, and in social
interactions. Can handle and discuss
business without encountering 4iffi-
culty. Weaknesses that do surface
are minor and are probably caused by
limited exposure to vocabulary,
colloquialisms, idioms great
caverns in target language cultural
background.




E-ADVANCED

ADVANCED

FLUENT

1 in top half of this area
‘act appropriately and
' in unrelated fields of
vork which do not involve
excessive use of words
1l meanings. Can contri-
.y to interviews, debates,
nd discussions.

general and technical

A person in the top half of
this area can function at a level
approaching that of an international
native speakers. Can handle normal
business and social situations with
ease. Can exchange points of view
that involve sensitive issues and

A person in this are can compete
on equal or near equal terms with
most mature international native
speakers. Can handie on a par as
much of the spectrum of the target
language as most natives are able
to.

112147
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Can ela- effectively (trouble-shoot) cope This parameter is usually
with the company’s on site overseas reached by people accustomed to
problems. studying, working or living for a
long time in an English speaking
environment.
152158 (16411701176 }183|189[195{201}1207 213

gtands complex ideas de-

t normal speed. Questions
assions concerning life
various peoples, topics of
aterest, debates, politics

ical lectures in own field
Can understand the essen-
nts of abstract topics
generalizations made about
prehension of discussions
lized ideas outside of own
g is at a high level.

broadcasts and other

tertainment that make use of

Able to comprehend with minimal
difficulty academic and technical
lectures in own profession and rela-
ted fields as well as collogquial
conversation interlaced with a few
idioms. Able to select main ideas
from connected discourse delivered
at guick pace.

Understands most forms of
speech not within previous expe-
rience. Has an increased ability to
comprehend subtleties of meaning and
understand speech in unfavorable
conditions such as noise encountered

Understands social conversa-
tion, business discussions and lec-
tures concerning a wide range of
topics delivered in standard lan-
guage with normal clarity and speed.
Understands relationships between
abstract topics including general-
izations made about the topics. Can
grasp fine nuance and cultural ref-
erences in fast colloquial speech.

Can follow accurately the con-
versation between native speakers
even though the conversation may be
distorted by interference and

and tones of voice are in a manufacturing plant, building noise.
derstood. site, congested highways and cross Comprehension accuracy is
talk of multiple conversations. close to that of a mature native
speaker.
1 a high degree of fluency Able to discuss a wide range of Can handle delicate and complex

.8 able to discuss a wide
rechnical subjects, converse
and accurately on cultures,
rfles and politics of dif-
sountries. Discuss abstract
and make generalizations.
se and communicate abstract
rete ideas for and against a
, Use idioms effectively.
t from and into the mother

ors of syntax and coherence
¢ in familiar interactions.
required vocabulary to func-
pothly and appropriately in
p)al interactions pertinent to
ional needs.

| Would be an
» the company in an overseas

topics with sufficient structural
accuracy, appropriate use of words
and subtleties of meaning. Partici-
pate effectively in negotiations,
debates, meetings, and in social
interactions. Can handle and discuss
business without encountering diffi-
culty. Weaknesses that do surface
are minor and are probably caused by
limited exposure to vocabulary,
colloquialisms, idioms great
caverns in target language cultural
background.

situations in a collogquial friendly
way. Lead negotiations, chair and
guide discussions of a difficult and
sensitive nature. Convey finer
nuances in collogquial speech and

argue for and against a case. Con-
duct any business over the
telephone. In social and formal

situations Can interpret simulta-
neocusly from and intc the target
language. At this level the learner
is lacking mainly the inborn-native
ability to instantly call upon some
obscure source in support of an
argument,

Proficiency in the target 1lan-
guage is as close to that of mature

international native speakers as a
An~Ai~atad Taarnary ~an achieve.
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learner’s general reading comprehension
ability at the above given values.

WRITING ABILITY. The eighth line of boxes
from left to right contains values 0.0,
i.0, 1.5, 2.0, 2.5, 3.0, 3.5, 4.0, 4.5, 5.0.
These values indicate 'a learner’s writing
proficiency.

WRITING. The criteria in the ninth line of
boxes from left +to right indicate a
learner’s general writing ability at the
above given value.

HOW TO USE THE PROFICIENCY CHART

Placement of learners who have 1little or no
ability in the target language is quite
simple, obviously they are placed at the
first level.

Placement of other learners is based on
their expertise in the target language as
rated during a classroom or interview
evaluation.

For learner placement check the total points
of the classroom or interview evaluation (In
the example case shown on the Class and
Individual Evaluation Report, Jane Doe’s
conversation total is 2 2) against the
CONVERSATION ABILITY value 0 0 to 50 scale
on this chart. As you can see, the
evaluation of 2.2 puts her in the lower half
of the PRE-INTERMEDIATE area. Consequently,
she assigned to a per-intermediate class.

Generally learners who are evaluated to be
in the upper half of any given proficiency
level are placed in a class at that level,
and if in a week or two show they have an
ability superior to the other members of the
class they are promoted to the next level.

HOW TO ESTIMATE THE NUMBER OF HOURS OF
INSTRUCTION AND STUDY THE AVERAGE
LEARNER NEEDS TO REACH A TARGETED

PROFICIENCY.

In the third line of boxes from the top
of the chart, ESTIMATED HOURS and
CONVERSATION ABILITY, value 0.0 to 5.0.,
you can find our. sample learner’s evaluation
of 2.2. In the top part of this box you can
the number 70. To estimate the average
number of hours of instruction our learner
would need to reach a 2.8 intermediate level
the inquirer just has to add the numbers 70
+ 74 + 78 + 82 + 86 + 90 + 94 that are in
the top of each box from box 2.2 to box 2.8.
The total is 574 hours. This is the average
time the average learner needs to progress
in this area.

Educational and other authorities who
may wish to use the "Estimated Hours and
Conversation Ability" norms as a guide for
producing a course and evaluating the
results should keep in mind that the norms
are based on a 1,200 hour two year course
conducted at a language school and on 200
course conducted at an international
business company.

The distribution of course time in the
former was 3 hours a day, 5 days a week, 40
weeks a year divided into two twenty week
semesters. In the later the distribution of
course time was 7.5 hours a day, 5 days a
week including one week of total immersion
in the language at the company’s country
training center. Any significant deviation
from such a distribution of course hours
could adversely effect the accuracy of the
norms.
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WRITING
PROFICIENCY

Able to write autobio
information, dates, addres
other basic requirements ne
survival; fill in a variety
such as hotel registratio
bank slips, etc.

Informative letter
consists of a comprehensi
lection of short scatte:
tences, fixed expression
limited number of memcrized
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They know that editors wish
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ing of the article as ¢
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Writing and Selling Special
Articles, page 337, Prent:
Inc. New York.

* 5,000 words of text is ec
to a full page of newspap




tured syntax they are comprehensible
to the receiver. These phrases
when combined to express larger

thoughts usually severely tax the
interlocutor’s comprehension.

Self generated phrases exceed-
ing five words at a time contain
syntax and other grammatical errors
making it difficult even for the
will interlocutor to maintain any
form of conversation.

5o
iness,
and perform primitive introdu
Give a brief fractured recour
movie or similar relaia usi

three simple tenses e.i.,
present and future.
Can use simple "Be" ve

most "Wh" question forms ac
to their established patterr
errors occur in more complex
ances. In prolonged unfa
interactions the 1learner
usually sustain coherent str
in longer utterances.
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Clients just entering this
parameter are able to read and und-
erstand parts of a menu and other
minimal survival high freguency
vocabulary supported by realia such
as Toilet, No Smoking, Stop, Wait,
Elevator, Escalator, guestions and
directions on registration cards
asking for autcbiocgraphical informa-
tion etc., and in the course of
their study being exposed to materi-
al written within a controlled
selected 1,000 word list. The target
being the lexical meaning of these
words and the contextual meaning in
simple two, three and four words
sentences.

Able to read and understand
basic lesson instructions, and
vocabulary recombined into different
elementary structures of the great-
est frequency Is in the process of
expanding the meaning of words from
denotation to connotation such as in
dialogs containing familiar verbal
exchanges written within the 2,000-
word list, "A General Service List
of English Words" edited by Michael
West.

Able to read instructional and
directional material for information
purposes such as signs indicating
hours of operation and schedules

Comprehension of longer struc-
tures is hampered by the -learner’s
understanding of only the lexical
meaning of words as opposed to the
contextual meaning.

Generally has to read material
several times before understanding

Able to understand and
out simple step-by-step instr
for tools, machines and equip

Able to understand the
ing: short dialogs, simple cl
materials and simple notic
signs directed to the ¢
public.

Can read familiar str
relying on lexical meaning,
more complex forms has dif{
homing=-in on cchesive el
consisting of matching pronou
referents.

Understands main ideas i
rial that parallels structu
syntax taught and used
classroom . Can read short i
tions messages, and gree
Misunderstandings arise when
tures and use of vocabulary
from denotational to c¢onnot
informatioen.

it.
. Able to write autobiographical Able to write basic statements, Able to construct simple
information, dates, addresses, and guestions wusing vocabulary and | tions, statements and para
other basic requirements needed for structures taught in class. Answers | related to work environment,
survival; fill in a variety of forms to questions on visitors cards, | modation seeking, and procu
such as hotel registration cards, deposit and withdrawal slips. Can | using situaticns, structurn
bank slips, etc. produce written text on familiar | vocabulary taught in clas:
. L topics within parameters of his/her write simple letters and
consﬁsifiﬁ?z:ﬁ:;m ii%:iiib::lzé?? limited language skill. Aable to | familiar correspondence;
lection of shortg)scattered sen- wrltg short notes to .frlepds, fau}ty it 1is comprehensit
. ! service personnel, and fill in a native readers not used to «
tences, fixed expressions and a

limited number of memorized phrases.

Inaccuracies include;
prepositions, spelling,
cchesion links.

syntax,
concord, and

Note:

Many professional writers take
a week or even a month to prepare an
article of 5,000* or more words.
They know that editors wish literary
workmanship in the features they
buy. Therefor, they regard the writ-
ing of the article as of first
importance.

Helen M. Patterson,

Writing and Selling Special Feature
Articles, page 337, Prentice-Hall,
Inc. New York.

* 5,000 words of text is equivalent
to a full page of newspaper type.

telephone message form.

Writes in simple sentences with
errors occurring in spelling, syntax
and punctuation that can be read and
understood by native readers used to
dealing with foreigners attempting
to write in the language.

Assigned composition on unfa-
miliar topics exceeding 200 words
may take an average learner five
hours or more to produce the
finished article.

with foreigners attempting tc¢
their thoughts in the
language.

Generally the learner he
control of elementary synta
express present, past and
tenses but not always accurat
basic cohesive elements of di:
are not yet under control.
errors occur when expressin
complex thoughts. Can take di:
if it is given in slow and .
lated speech.

Assigned composition ex
300 words on topics unfamil
the learner may take more th:
hours to produce the fi
article.




18, greet clients and visitors
perform primitive introductions.

a brief fractured recount of a
e or similar relaia using the

e simple tenses e.i., past,
ent and future.
Can use simple "Be" verbs and

. "Wh" question forms according
their established patterns, but
rs occur in more complex utter-
S . In prolonged unfamiliar
sractions the 1learner cannot
11ly sustain coherent structures
.onger utterances.

interest, give directions for get-
ting from one place to another.
The client has sufficient
vocabulary and grammatical accuracy
in elementary constructions such as

subject-verb agreement and noun-
adjective agreement and their
inflections. But any interaction

calling for advance structures or
vocabulary outside of experience
produces fractured syntax.

- ——
time.

Fluency and ease of spee
during topics generated by t
learner are generally smooth, but
the interlocutor pushes the top
beyond the learner’s parameter the
may be a deterioration of synt
even 1n the most basic structures.
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Able to understand and carry
simple step-by-~step instructions
tools, machines and equipment.

Able to understand the follow-
: short dialogs, simple classroom
erials and simple notices and
ns directed to the general
lie.

Can read familiar structures
ying on lexical meaning, but in
e conplex forms has difficulty
ing-in on «cohesive elements
sisting of matching pronouns with

erents.

Understands main ideas in mate-
1 that parallels structures and
itax taught and used in the
ssroom . Can read short instruc-
ns messagdes, and greetings.
understandings arise when struc-
‘es and use of vocabulary diverge
m denotational to connotational
‘ormation.

Able to read and understand
more detailed instructions and com-
prehend standard form of routine
business letters, inquiries, vis-
itor’s cards, and money order forms.
Can adapt and apply classroom learn-
ing to outside reading and real
life. Can read uncomplicated prose
on familiar subjects such as
straight forward newspaper stories
describing frequently occurring
events. ’

Able to read and understa
material related tc own work a
study area. He/she can use
English-English dictionary fair
comfortably. Can handle busihe
letters and reports in own and sao
related fields for information a
transfer acquired skill qui
effectively to other texts. C
make sensible guesses abo
unfamiliar vocabulary if high
contextualized. In material writt
for the general reader he/she
able to locate and comprehend t
main ideas .

May have to read some materi
several times to fully comprehe
the contents.
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Able to construct simple ques-
ns, statements and paragraphs
ated to work environment, accom-
ation seeking, and procurement
ng situations, structures and
:abulary taught 1in class. Can
te simple letters and other
iiliar correspondence; though
Aty it 1is comprehensible to
ive readers not used to dealing
h foreigners attempting to write
iir thoughts in the target
guage.

Generally the learner has good
itrol of elementary syntax. Can
)ress present, past and future
ses but not always accurately as
ic cohesive elements of discourse
+ not yet under control. Major
‘ors occur when expressing more
iplex thoughts. Can take dictation
it is given in slow and articu-
ed speech.

Assigned composition exceeding
I words on topics unfamiliar to
1 learner may take more than five
irs to produce the finished
‘icle.

By checking an up-to-date dic-
tionary and the company’s manual of
style the client can produce rough
drafts of simple routine correspon-

dence and prepare documents
containing a variety of simple
constructions. Improved control of

basic constructions, inflections of
verbs, nouns and tenses allows the
reader to easily comprehend self
chosen topics voluntary written by
the learner. The writer usually
needs an average time of two and
half hours to complete a 300 word
self generated activity. It may take
a learner more than five hours to
produce an assigned task of 300
words on subjects unfamiliar to

him/her. Such assignments usually
lack articles, prepositions,
concord, and contain stiff and wordy
constructions. Cohesion errors
usually occur through lifting
material straight from the
dictionary.

Able to wWwrite statement
questions, and instructions rela
to own filed of work according tc
standardized format, notes in br
using short forms, abbreviatior
paraphrase and write in rough dr:
form brief summaries on data
work progress and simple rout:
letters.

Has competence to prodi
social correspondence in fie.
relating to particular interest
Can express fairly accurately |
three tenses and produce their v

forms, but not always with corr
usage. Writing though faulty
understandable to native read:

not used to seeing the language u
in such a foreign style. cCheck
and editing will be necessary bef
final release.
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Fluency and ease of speech
ing topics generated by the
rner are dgenerally smooth, but if

interlocutor pushes the topic
ond the learner’s parameter there
- be a deterioration of syntax
n in the most basic structures.

Vocabulary is adequate in that ’ hesitancy and TM&TURlocUTIiOns whi
the learner rarely has to search for | limit the level of communication.

a word. Syntax though still faulty
does not interfere with the inter-
locutor’s comprehension. Basically
able to handle him/herself linguis-
ticly and fulfill overseas Jjob
duties.

Maybe capable of undergraduate
work in an overseas university.

potential
overseas university scholarship.

Young learners in this area a
candidates for an
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Able to read and understand
erial related to own work and
dy area. He/she can use an
lish-English dictionary fairly
fortably. Can handle busihess
ters and reports in own and some
ated fields for information and

nsfer acquiread skill quite
ectively to other texts. cCan
e sensible guesses about
amiliar vocabulary if highly

textualized. In material written

the general reader he/she is
e to locate and comprehend the
n ideas .

May have to read some material
eral times to fully comprehend
contents.

Able to read and act on the
majority of routine correspondence,
general reports related to own field
of work, and understand non-routine
straight forward abbreviated mes-
sages such as telexes, telegrams,
notes, and journal articles related
to own field of work and interest;
all of which include grammatical
structures and vocabulary not usual-
ly encountered in classroom reading
texts.

Demonstrates an ability to
guess at the meaning of unknown
words from the cortex.

Misunderstandings may still
occur with more complex structures
due to the inability to deduce the
contextual meaning of known lexical
items. Idioms still pose a challenge

Able to read and understand mater
related to field of work ¢
understand non-routine telexes
telegrams, comprehend and act
articles containing speciali:
language related to own profess:
and grasp general meaning of comp.
articles outside field of work.

Can read edited text such
fiction and contemporary cultural
material. Increased ability
comprehend a variety of styles
forms of language pertinent
professional needs. However, 1
miss some inferences, nuances i
subtleties concealed in idiomai
and complex phrases.
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Able to write statements,
stions, and instructions related
own filed of work according to a
ndardized format, notes in brief
ng short forms, abbreviations,
aphrase and write in rough draft
m brief summaries on data and

kK progress and simple routine
ters.

Has conpetence to produce
ial correspondence in fields

ating to particular interests.
- express fairly accurately the
ee tenses and produce their verb
ms, but not always with correct
ge. Writing though faulty 1is
erstandable to native readers
used to seeing the langquage used
such a foreign style. Checking
editing will be necessary betore
al release.

Ability to organize paragraphs
on subjects related to business
correspondence, summarize and para-
phrase somewhat technical material
in own field of work. Write minutes
of meetings, reports and simple
presentations using more complex
structures by paying attention to
writing principles and checking the
company’s manual of style.

Using a variety of structures
the learner is able to use the lan-
guage effectively in most formal and
informal written exchanges. Spelling
is usually under control and general
vocabulary is adequate to communi-
cate, but style may be obviously
foreign.

What errors there are in the
writer’s social correspondence do
not interfere with the reader’s
comprehension.

Business correspondence may be
stiff and ponderous with errors
occurring in low fregquency complex
structures.

Material will need checking and
editing before final release.

Able to write business cor
spondence, memos, notices, announc
ments, minutes of meetings and «
draft rough reports in English f1
original material in own langua
Summarize and paraphrase somew!
abstract reading matter.

Paragraphs are reasonatl
unified and coherent but wt
expressing subtleties and nuar
organization may suffer due to
lack of variety in cohesive devics

Has control of most comn
formats, but when transcribi
complex thoughts, expressions may
circumlocutory requiring fir
checking, editing and rephrasi
before release.




.evel of communication.
learners in this area are
candidates for an
1iversity scholarship.

to the company in an overseas
situation.
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ad and understand material
te field of work and
non-routine telexes and
comprehend and act on
containing specialized
related to own profession
general meaning of complex
utside field of work.
read edited text such as
id contemporary cultural
Increased ability to
| a variety of styles and
language pertinent to
nal needs. However, may
inferences, nuances and
s concealed in idiomatic
'x phrases.

L

Able to read and act on written
materials related to various aspects
of the company’s overseas projects.

The learner has a large passive
technical vocabulary that helps

him/her to read with a high degree
of comprehension most legal
documents. Able to read literature
written in English describing the
current social and political sit-
uations that exist in various
foreign countries.

Can <omfortably use a college-
level English-English dictionary.

Can read more difficult prose
and follow unpredictable turns of
thought in non-technical material.

Able to read and comprehend

factual information written in
precise and extensive vocabulary
including the nuances and
subtleties.

Able to recognize mast vocabu-

lary that is relevant to the
aspects of his/her job.

Can read with a high comprehen-
gicon most magazines such as News

Week. Time. Digest etc.

Able to read with a very high
degree of comprehension publications
concerning his/her own profession
written in English. Can act on and
translate specialized material when
related to own area of work. cCan
read publications for information
and discussion purposes. He/she is
able to select the main ideas in
written articles from the lessor
ideas. Has increased ability to readq
and understand a variety of
vocabulary found in most articles in
quality magazines covering interna-
tional themes. can with two or more
readings understand colloquialisms,
slang, idioms and cultural
references. Reading accuracy is
approaching that of a mature native
reader.
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35

40

45

to write business corre-
, memos, notices, announce-
nutes of meetings and can
jh reports in English from
material in own language.
: and paraphrase somewhat
reading matter.

graphs are reasonably
and coherent but when
Ig subtleties and nuance
:ion may suffer due to a
ariety in cohesive devices.
control of most common

but when transcribing
1oughts, expressions may be
utory requiring final

editing and rephrasing
lease.

Able to write consistently well
organized sentences and paragraphs
employing a variety of cohesive
devices. Able to write reports and
business correspondence in various
tones ranging from polite tones to
more aggressive tones. Some misuse
of vocabulary is still evident and

occasional errors such as tense
usage, passive voice, syntax and
relative clauses occur in more

complex structures. The writer is
able to implement action on received
correspondence and write on all
topics normally pertinent to company
business.

Written material will probably
require final proofreading and
editing before release to the
Qutside world.

Able to write telexes, reports,
letters and various types of
instructions and regulations with
good sentence control and paragraph
organization in a limited variety of
modes pertinent to own professional
needs.

Demonstrates the ability to
write precisely and accurately with
flexibility within the company's
style of writing.

Can write complex sentences and
structures to express ideas clearly
and coherently.

Written notes and memos for
inter-office information may be

released without first being checked.

Material for work manuals and

publicity for press release may
reguire final proofreading and
editing.

‘




international natlive speakers as a
dedicated learner can achieve,
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to reaa with a very high
comprehension publications
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.n English. Can act on and
specialized material when
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lications for information
assion purposes. He/she is
select the main ideas in
articles from the lessor
8 increased ability to read
lerstand a variety of
Yy found in most articles in
pagazines covering interna-
)emes. can vith two or more
understand collogquialisms,

idionms and cultural
@es. Reading accuracy is
ng that of a mature native

Able to comprehend general
expository and highly specialized
material in own and related fields
of work, and with two or more read-
ings can understand ideas expressed
by non-native writers where meaning
may be obscure. Can read and compre-
hend extremely difficult and
abstract prose, technical papers,
colloguial and literary forms of the
language. Read and understand a wide
variety of written styles; under-
stand a wide range of vocabulary,
idioms, slang pertinent to cultural
references.

The client’s reading accuracy
is indistinguishable from the read-
ing ability of mature native
readers.

45

' to write telexes, reports,

and various types of
ions and regulations with
ence control and paragraph
ion in a limited variety of
tinent to own professional

nstrates the ability to
)cisely and accurately with
ity within the company’s
writing.

write complex sentences and
s to express ideas clearly
'ently.

ten notes and memos for
fice information may be

without first being checked.

rial for work manuals and
y for press release may
final proofreading and

Able to write formal letters of
citation, technical documents, con-
tracts, patents applications and
minutes of meetings, and check these
for intelligibility when written by
others. Translations from own
language into the target language
employing a wide range of stylistic
devices are clear, explicit and
informative.

Able to tailor correspondence
precisely to a
variety of readers needs.




This system consists of three wall charts
and an evaluator’s chart i.e., The
EVALUATION CHART, the PROFICIENCY CHART,
the LENGTH and DENSITY CHART, and the
EVALUATOR’S CHART. This is the

LENGTH AND DENSITY CHART

This chart is directed primary at the
three following communities: teachers,
syllabus designers and textbook authors.

1. Teachers--who deserve a farther
instrument to help assess current skill the
learners have with the target language.

2. Syllabus designers--who must estimate
results for hours expended and coordinate
material suitable for the level of learners
coming into a language learning program.

3. Textbook authors--who desire to produce
texts with more realistic targets, and need
to know the capacity of the clients they are
writing for, plus the averaje time it takes
average learners to achieve a targeted
proficiency.

DESCRIPTION OF THIS CHART

AREA; the first line of boxes from left to
right across the top of the chart contain
names to initially identify the respective
areas of this chart.

SHORT DEFINITIONS; the contents of each box
in the second line of boxes across the chart
describe a learner’s general ability at each
level.

ESTIMATED HOURS; the integer in the top of
each box in the third line of boxes projects
the average number of hours of study needed
for the average learner to progress out of
one value into the next value.

CONVERSATIONAL ABILITY; the decimal point 0
0 through to 5 0 in the bottom of each box
in the third line of boxes is used to
pinpoint a composite value of the following
five areas (comprehension, self-expression,
syntax, vocabulary, and fluency) of a
learner’s active proficiency. Starting from
0 1, each box has a value of two percent
control of the target language.

GLOSSARY OF INTERACTIONS; the information
contained in the forth line of boxes from
left to right across the chart indicates
the average client’s capacity for 1learning
and prcducing at the given levels.

This glossary of interactions is not a
presupposed comprehensive syllabus. It is a
guide intended only as an aid in evaluating
learners’ skill with the target language.

Note: The interactions are transcriptions of
tape recordings made in the classroom and
other locations.

The LENGTH and DENSITY of the
interactions (0 1 to 2 7) represent the
memory load clients of average aptitude are
able to comfortably accommodate in a 45
minute instruction period; their gradual
expansion of parameters 1i.e., a stage by
stage acquisition and production of longer
recognizable patterns which they are able to
produce on demand in appropriate forms at
later dates. The LENGTH and DENSITY c¢f the
interactions from 2 8 on up are
representative of the load clients can
handle in their respective areas.

Taking into account the average new
learner’s short term power of language
storage for reproduction, limited ability to
associate new utterances with familiar
sounds, minimal possibility of using the
language outside the classroom, it is not
surprising that without massive
rainforcement and self motivation adult

AREA

MINIMAL

SHORT
DEFINITIONS

Use minimal su
cation phrases and
mined responses suc
basic autobiographic
make basic wants anc
Produce a limite
imperatives.

The interacti
consist of two, thre
phrases that seek m:
mined information
thought provoking in
part of the learner.

ESTIMATED HOURS

CONVERSATIONAL
ABILITY

14 16 18

0102 | 03

Such as Identificati

A. My name’s John
I'm (Nationalit
I live in (Plac
I'm a/an (Occug

Such as Greetings:

A. Good morning.

B. Good morning.

A. How are you?
B. Fine thank you.
A. Fine Thank you

de de e de e ok ke K g Aok de e ok

A. Good afternoon
B. Good afternoon
are You?

A. Fine, thank yor

B. Fine, thank yor
isn’t it?

A. It certainly i

AERAhhkkkhkhkkh

A. Hi, X. How are
B. I’'m fine, Y. A
A, Just fine. Was

last night?
B. Yes, very cold
Such as Asking and
A. What is the ti

B. It’s 9:00 A.M.

LR R L 2 X 2 1 1 2 g grpren
A. What time is t

B. It’s at 10:30.
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MINIMAL SURVIAL

BASIC SURVIAL

WORKING SUB

Use minimal survival communi-
cation phrases and their predeter-
mined responses such as greetings,
basic autobiographical information,
make basic wants and desires known.
Produce a limited number of
imperatives.

The interactions generally
consist of two, three and four word
phrases that seek minimal predeter-~
mined information requiring no
thought provoking interaction on the
part of the learner.

Ask and answer simple Yes/No
duestions. Give and ask for personal
information. Make primitive intro-
ductions. Basically use the language
for transit purposes and make per-
sonal wants and desires known.

The interactions generally
consist of two to four short sen-
tences that seek limited information
exchange.

Act in predetermined
such as introductions,
escort people. Produce
connected discourse con
single or double phrases
content. Verb conjugation

The interactions
consist of four to six st
satiocnal exchanges.

20 22

04 (05

14 16 18

01,02 03

24 26 28 30 32

06 07 08,09 10

35 38 41
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Such as Identification.

A, My name’s John Doe.
I’'m (Nationality).
I live in (Place).
I'm a/an (Occupation).

Such as Greetings:

A. Good morning.
B. Good morning.
A. How are you?

B. Fine thank you. And you?

A. Fine Thank you.

Ahhhkkhhokhrhkhkhhhkkhhhnh

A. Good afternoon, Mr.X.
B. Good afternoon, Ms.Y. How
are You?

A. Fine, thank you. And you?

B. Fine, thank you. Nice day,
isn’t it?
A. It certainly is.

RRRRKRRKRAR A A RRRk R ARk A W hkkhkk

A. Hi, X. How are you?
B. I’'m fine, Y. And you?

A. Just fine. Wasn’t that cold
last night?

B. Yes, very cold.
Such as Asking and Telling Time:
A. What is the time?

B. It's 9:00 A.M.

ER R R RS 2 L R TR T TR T
A. What time is the meeting?

B. It’s at 10:30.

Such as:

A. What would you like to eat?

B. I’d like a mixed sandwich,
please.

A. White or rye?

B. Rye, please.

Rhkkhhkhkhhhkhhhkhhhhkhhhhhh

A. Good afternoon. Can I help you?
B. Yes, I’d like a room, please.
A. A single or a double?

B. A double, please.

hkhhhhkhhhhhhhhhAhAhhkrthhhk
A. How much is it?

B. It’s sixty~-five dollars for the
XX and nine dollars for the YY.

A. I’11 take it.

B. Is it cash or card?
A. credit card.
B. Thank you, sir.

KA KRRRIARARNKRKRKRRRRRRARRAR

A. What kind of food would you
like?

B. I’'d 1like Italian.
A. Do you like spaghetti?

B. Yes, I do. But, I’d rather have
pizza today.

kA kA hNAkhhhhhhhhhhhhhhh

A. Excuse me?
Yes?

A, Could you tell me where the XX
is?

Such as:

A. Would you like anot
coffee?

B. Yes, please.

A. Just help yourself
sugar.

B. Thank you.

A. How about another :

B. No, thank you. It’:
but I‘ve had more

khkhkhkhkhhhhkhhkhhkrkhhk

A, What do you do at
B. I get up at 7 a.m.
breakfast.

A. What do you do aft

B. I go to the office
and work till 5:30

A. What do you do in

B. I have supper then
watch T.V.

dhkhhkhkARkhhRkhkkhhRA

A. What are you going
week end?

B. I‘m going bowling.
going to do?

A. I'm going to the t
leaves in ten mim

B. When are you comir

A. Three days from n«

B. Have a good time.

A. Thanks.

*khkdkhkkkdkhkdhhkdikiik

A, When did you arri



LENGTH AND DENSITY CH;

WORKING SURVIAL

ELEMENTARY

PRE-INTERMI

s/No Act in predetermined situations ) A person 1in ‘this area can A person in th:
onal such as introductions, meet and give basic descriptions of tasks and handle basic work
tro- | escort people. Produce fragmented, dircctions to accomplish them. Can [ understand and write s
nage connected discourse consisting of ¢arry on a conversation of very business letters. Su
per- single or double phrases with simple limited length within own interests, conversation if the o
content. Verb conjugation is weak. and rudimentary handle predictable carries the greater bur
requirements., favorably in business b
ally The interactions generally , . , of the burden.
sen- consist of four to six short conver- Ihe interactlions are usually . -
tion sational exchanges. gencral non-technical and consist of ?h% interactions
¢i¥x to elght short conversational some idioms and collo
exchanges., sions, single and doubl
32 35 38 41 44 47 540 53 56 59 62 66 70 74
Such as: Such as: Such as:
2 A. Would you like another cup of A. Could you do me a favor? A. Gee, but this tra
coffee? sardine can!
B. Sure, 1’ll be happy to.
B. Yes, please. B. 1t certainly is.
A. [’ve got a problem. I have to worse than this 4
A. Just help yourself to cream and fix a tap and I don’t have a hour.
sugar. wrench. Could I horrow your’s?
A. It’s dreadful the
B. Thank you. #B. | sorry. I'm afraid I don’t people push and c
have one. others in getting
A. How about another slice of cake?
. you? A. Do you know anybody who does? B. In Tokyo? If you
B. No, thank you. It’s delicious, . you’ed never get
se. but I‘’ve had more than I should.| B. Yes. Let’s cali Tim. I'm sure
he’ll lend you one, His phone A. I‘'m sorry I sugge
N T P Y number is 123-4567. I’11 give train. It would,v
him a ring for you. to have taken a t
A. What do you do at 7 a.m.?
A. Thanks. I’1l1 buy you two a B. Hang in there! Tk
B. I get up at 7 a.m., and have beer. is ours. We’‘ed L
breakfast. moving toward the
kR KRR AR R AR Rk IR AR IR XKk Excuse me.
A. What do you do after that? .
r the A. Is that the only check you A. Whew! What a rel]
e YY. B. I go to the office at 9 a.m., could find? It's dirty. of there.
and work till 5:30 p.m. °
B. Oh, I wouldn’t say that. It’s B. You can say that
A. What do you do in the evening? not that dirty. We can use it. where’s your bag’
B. I have supper then I study or A. Couldn’t you find a cleaner A. ch! I left it on
watch T.V. one than that? What shall I 4o?
hkhk kR khhh kA hkkhkhhk B. No, I loocked all over the B. Don’t worry. Let
place, and this 1s the only stationmaster’s «
A. What are you going to do this one I could find. report the lose.
week end? .
n A. Anyway, what’s the check for”? A. Do you think I‘1l
B. I'm going bowling. What are you .
going to do? B. It’s feor the coming business B. A ninety nine pe
dinner.
A. I‘'m going to the beach. My bus
leaves in ten minutes. A. Well I hope it’s encugh. IT22 22T T2
-~ have B. When are you coming back? B. Don’t worry. It is. A. Right. This is w
- to do. Move this
A. Three days from now. A Kk k ok okokok ok vk ok kok ok ok ok k ok k ok ok ok ko ko from the truck t
B. Have a good time. A. Good morning. May I help you? B. Where does this
A. Thanks. B. Our names are Mr.Bo and Mr.Ne. A. In the back of t
We have a reservation. away from the wi
e XX KhRRRANRR AR AR R R AR RAR A. Ah yes. A double with twin B. And these two me
beds and a bath. You’ll be
S Whan Aid vAan arrive? etavina far three niahts.

Nnna At aacrh =142



DENSITY CHART

PRE-INTERMEDIATE

INTERMEDIATE

HIGH-INTERME

n A person in this area can A person in the top part of A person in the toj
d handle basic work situations, this area can initiate and carry a this area can generally
n undgrstand and write short routine greater load of communicative nical and specialized v
y business letters. Sustain social events. Conduct business with effectively with near acc
., conversation if the other partner lengthy and involved explanations. most business situation
e carries the greater burden. Interact Sustain interactions with native field of work. Sometimes
favorably in business by taking more speakers. Sense nuance and exactness tions and descriptions
of the burden. of expression. Handle general dis- lengthy and involved. ¢
y i course with some idiomatic and col- formulas for meetings, di
f The interactions may contain loquial expressions. Handle tech- debates and express clea:
1 some idioms and colloquial expres- nical descriptions and presentations on issues. Socialize with
sions, single and double sentences. within own field of work. ate vocabulary.

People in this are
have generally resided in
speaking country: worke
English speaking environme
had extended study.

2 66 70 74 78 82 86 90 94 98 (102|107 (112117 1<

21122 2324 | 25

26 | 27 128 |29 30

3132 1333

Such as:

A. Gee, but this train is like a
sardine can!

B. It certainly is. And it’s
worse than this during rush
hour.

A. It’s dreadful the way some

people push and cut ahead of
others in getting on the train.

B. In Tokyo? If you didn’t push
you’ed never get on.

A, I'm sorry I suggested the
train. It would,ve been better

to have taken a taxi.

B. Hang in there! The next stop
is ours. We’ed better start
moving toward the door....

Excuse me.

A. Whew! What a relief to get out
of there.

B. You can say that again! Say,

where’s your bag?

A. oh! I left it on the rack.
What shall I do?

B. Don’t worry. Let’s go to the
stationmaster’s office and
report the lose.

A. Do you think I’11 get it back?

B. A ninety nine percent chance.

e e A R R P A e o e g de dk ke % ok e e e v e ko ok

A. Right. This is what we’ve got
to do. Move this furniture
from the truck to the office.

B. Where does this desk go?

A. In the back of the room facing
away from the window.

B. And these twoc metal cabinets?

A. One on each side of the win-

Such as:
A. Do you have anything to declare?
B. Only this case of samples.

A. Do you have an T.A.C?

.B. What’s an T.A.C?

A. It’s an international guarantee
for duty and tax should samples
not be reexported from the host
country.

B. I see. No, I don’t. Where can I
obtain one?

A. If you wanted to be exempt from
tax and duty you shculd have
obtained a Temporary Admission
Carnet in your own country.

B. I see. Well can I bring them in
as personal effects?

A. I’'m afraid not. Samples and
commercial commodities are not
included in personal effects.

B. All right.
them.

I‘11 pay the duty on

A. For such a large number of
samples, you’ll have to take
the necessary customs proce-
dures to clear them.

B. And what’s that?

A. As the procedures are rather
complex, you had better have a
Broker take care of it for you.
Just a moment please. I’1ll call
one over to help you.

B. Thanks.

A. You’re welcome.

AhkhhhkkkhhkkrNhkhkhrhhhrhhi

A. I check out the computer and
the printers you wanted know
about.

B. oh?

Such as:
A. Excuse me, sir. May 1
with you?

B. Certainly. What do yc¢
A. I'm a university stud

B. What kind of work do
to do after graduatir

A. I don‘t know vet.
B. You don’‘t knhow? How ¢
A. A university graduate

sure. Getting a good
Japan depends very mi
ones educational bac}

B. Can you go into more

A. There are three main
employment in Japan.
people that graduate
Junior High School; t
isn’t so good in thos
Jobs for people that
from Senior High Schc
pay is a little bette
those jobs. And then
the jobs for people t
graduate from college
are the best jobs.

B. You speak English vel
You should be able t¢
into a first class cc

A, It’s not as easy as 1
September of every ye
university students -
companies en masse f¢
views and take tests.
Generally they have 1
what is offered and 1
they want.

B. I didn‘’t know that. 1
have a good chance f«
job, don’t you?

A. It’s not sufficient
college education to
good job. Companies
the university you g
from. Students=s from



HIGH-INTERMEDIATE

PRE-ADVANCED

ADVANCED

A person in the top half of
this area can generally use tech-
nical and specialized vocabulary
effectively with near accuracy for
most business

People in top half of this area
can interact appropriately and
effectively in unrelated fields of
study and work which do not involve

A perscen in the top

this area can function at
approaching that of an inte;

native speakers.

Can handl

situations in own jagon and excessive use of words business and social situati

field of work. Sometimes explana~ with special meanings. cCan contri- ease. Can exchange points
tions and descriptions may be bute greatly to interviews, debates, that involve sensitive is
lengthy and involved. Can handle meetings and discussions. Can ela- effectively (trouble-shoc
formulas for meetings, discussions, borate on general and technical with the company’s on site
debates and express clear opinions subjects. problems.
on issues. Socialize with appropri-
ate vocabulary.

People in this area and up
have generally resided in an English
speaking country; worked in an
English speaking environment or have
had extended study.
1071124117 (122|127 |132(137(142(1471152|158|164|170]| 171
Such as: Such as: Such as:
A. Excuse me, sir. May I speak A. That was a very interesting A. Things seem to be in a b:

with you?
B. Certainly. What do you do?
A. I‘m a university student.

B. What kind of work do you want
to do after graduating?

A. I don’t know yet.
B. You don’t know? How come?
A. A university graduate is never

sure. Getting a good job in
Japan depends very much on
ones educational background.

B. Can you go into more detail?

A. There are three main levels of
employment in Japan. Jobs for
people that graduate from
Junior High School; the pay
isn’t so good in those jobs.
Jobs for pecople that graduate
from Senior High School; the
pay is a little better in
those jobs. And then there are
the jobs for people that
graduate from college; they
are the best jobs.

B. You speak English very well.
You should be able to to get
into a first class company.

A. It’s not as easy as that. In
September of every year
university students visit
companies en masse for inter-
views and take tests.
Generally they have to accept
what is offered and not what
they want.

B. I didn’t know that. But you do
have a good chance for a plumb
job, don’t you?

A. It’s not sufficient to have a
college education to get a
good job. Companies consider
the university you graduated
from. Students from first

debate Mr. Tanaka. How were the
participants coached and the
topics chosen?

B. Well, we are very careful to
select materials that parallel
the participants command of
English and their increasingly
mature thinking in the language.

A. Yes, of course. I see the need
for mature persons with the
language ability to seriously
challenge the definitions of
designated topic at the outset
of the debate. Tell me. How did
debate originate?

B. There’s some indication that it
arose more than a thousand
years ago in the Isle of Man
where the form of government
was democratic, and the public
as individuals was involved in
public pelicy making.

A. Am I to understand that the
individual’s right to assert
his point of view is a tradi-
tion with roots going back more
than a thousand years to a
small island in the Irish Sea?

B. Yes, whereas we as a group
society have no such tradition
and have difficulty in separa-
ting, adjusting to and under-
standing an individual’s act or
point of view. This deficiency
creates some problems in con-
ducting international business.

A. Now, I see. Your company is
bridging this cultural gap by
promecting the debate game. How
do you ensure such courteous
participation?

B. It’s a combination of having
the participants eradicate
attitudes that interfere with
presenting strong opposition to
another’s rationale, plus
adherence to a set of rules

en~h ae Ana wtAanld in a ~ama ~F

B.

A.

don’t they?

Oh, I wouldn’t say that.
It seems to me it’s about
the government did somett
It’s been in power long e
All it’s done is give us
problem after another.

That seems to be true, b
think the papers exagger:
things a lot. If you take
notice of all they say, 1
government is good.

Yes, you’re right. But it
seem as if this governmer
unable to cope with our t
plight.

Well these are difficult
and blaming the governmer
being inefficient does nc
help very much. Why, it‘s
like the parent I was tal
to the other day. He saic
was about time we got bac
the good old days, and us
the stick in the classroc
He bklamed the teachers fc¢
current bad behavior of t
students.

He blamed the teachers fc
deterioration of the stuc
mahhers?

Well, he seems to think t
teachers are responsible
teaching social manners.

I thought that was the
responsibility of parents

Well, we all have differe
views of what is happenir
around us.

AREKRARERERARKRA KRR XA KX X

Your company’s attracted

considerable attention ar
have been intarviswsAd hvu



ADVANCED

FLUENT

A person in the top half of
this area can function at a level
approaching that of an international
native speakers. Can handle normal
business and scocial situations with
ease. Can exchange points of view
that involve sensitive issues and

A person in this are can compete
on equal or near equal terms with
most mature international native
speakers. Can handle on a par as
much of the spectrum of the target
language as most natives are able
to.

effectively (trouble-shoot) cope This parameter is usually

with the company’s on site overseas reached by people accustomed to

problems. studying, working or 1living for a

long time in an English speaking
environment.

1581 164(170(176|183|186|195;201|207 (213

Such as: Such as:

A. Things seem to be in a bad way A. To continue what with I was
don‘’t they? saying. We cannct ignore the

general principle that no

B. Oh, I wouldn’t say that. people can govern themselves,

if they are not left with a

A. It seems to me it’s about time free hand to govern. Foreign
the government did something. intervention is not advisable
It’'s been in power long enough. as it could cause a greater
All it’s done is give us one upheaval. In dealing with this
problem after another. point the powers that be dis-

miss the matter too freely.

B. That seems to be true, but I
think the papers exaggerate B. Yes, I agree with what you say.
things a lot. If you take International jealousies and
notice of all they say, no suspicions could surely be al-
government is good. layed, or else modern state-

craft is bankrupt indeed. The

A. Yes, you’re right. But it does nations which would benefit
seem as if this government is most by the ending of the peril
unable to cope with our tax of a great conflagration in
plight. that small country, and self-

interest alone should make it

B. Well these are difficult times possible for the two sides to
and blaming the government as reach a reasonable agreement.
being inefficient does not
help very much. Why, it’s just A. Self-interest can hardly work
like the parent I was talking for agreement and harmony. I
to the other day. He said it wonder whether government minds
was about time we got back to function differently than that
the good old days, and used of ordinary human beings or
the stick in the classroon. even if they have knowledge of
He blamed the teachers for the international developments of
current bad behavior of the economic as well as political
students. activities.

A. He blamed the teachers for the B. Yes, one could describe the
deterioration of the student’s entire confrontation as "The
manners? Renaissance, and Reformation,

the War of Independence, the

B. Well, he seems to think the Industrial Revolution, the
teachers are responsible for Bolshevik Revolution, and the
teaching social manners. Family Revolution as being

combined in a titanic upheaval

A. I thought that was the which is now rocking that small
responsibility of parents. country.

B. Well, we all have different A. Yes, perpetuation of the
views of what is happening principle that social convul-
around us. sions have always been accom-

plished by chaos and strife

certainly have turned that part
IZXSTRETERSRRER RS 2R 2 2 R AR R 22 of the world in to a state of

disturbance and restlessness.

A. Your company‘’s attracted
corsiderable attention and you B. You are certainly right there.

have bheen interviewed bv many

The process of transforming




reinforcement and self motivation adult
clients retain only about 5% of what they
were exposed to 24 hours previously. You can
help them increase their memory and
production span by having them dynamically
perform the interaction from the very first
lessons.

Encourage them to listen to and learn
from each other. A phrase heard from a peer
will often stick. This is the "If she can
say it, I can say it.", syndrome.

constantly spoi checking clients for

proficiency, reviewing, revising and
relating interactions that were presented
days, weeks, and even months ago are

prerequisites before clients are able to
recall, produce and adapt on demand stored
material for their own needs.

Introduce creativity as soon as
possible and remember to give the clients
the prerequisite knowledge and practice to
participate effectively. In other words.
clients must draw on their knowledge;
verbally USE the language and hear it spoken
in order to imprint it in their mind’s eye
in recognizable pat- terns for later
retrieval.

If clients are unable to interact when
called on it is obvious that they need more
dynamic work in the basic forms and
concepts. Practice and more practice is the
answer, but only PREFECT practice makes
perfect.

Evaluating is performed in class (using
the EVALUATOR’S CHART) during regular class
sessions, regular reviews revision sessions,
role simulations, and interviews. Keep in
mind that any given stimulus that elicits an
utterance or an action is a authentic
testing feature.

Remember that the target is NATIVE
fluency with all its own imperfections, not
those of the client.

See the Evaluation chart for evaluating
reading and writing.

HOW TO ESTIMATE THE NUMBER OF HQURS OF
INSTRUCTION AND STUDY THE AVERAGE LEARNER
NEEDS TO REACH A TARGETED PROFICIENCY.

In the third line of boxes from the top
of the chart, ESTIMATED HOURS and
CONVERSATIONAL ABILITY, from values 0 0 to 5
0, you can find ocur sample learner’s
evaluation of 2 2. In the top of this box
you can see the number 70. To estimate the
average number of hours of instruction our
average learner would need to reach a 2 8
intermediate level the inquirer just has to
add the numbers that are in the top of the
boxes from box 2 2 to box 2 8. The numbers
are 70 + 74 +78 + 82 + 86 + 90 + 94 = 576.
The number 576 represents the average number
of hours that the average learner would need
to progress from a 2.2 proficiency to a 2.8
proficiency.

Educational and other authorities who
may wish to use the "Estimated Hours and
Conversation Ability" norms as a guide for
producing a course and evaluating the
results should keep in mind that the norms
are based on a 1,200 hour two Yyear course
conducted at a language school and on 200
course conducted at an international
business company.

The distribution of course time in the
former was 3 hours a day, 5 days a week, 40
weeks a year divided into two twenty week
semesters. In the later the distribution of
course time was 7.5 hours a day, 5 days a
week including one week of total immersion
in the language at the company’s country
training center. Any significant deviation
from such a distribution of course hours
could adversely effect the accuracy of the
norms.

GLOSSARY
OF
INTERACTIONS

B.

Such

A.

B.

A.

El.

A.

Do.

Is lunch at noon’
No, it’s at 1:00.
as Information s«
What’s your name’
John Doe.

Where do you liv
I live in Anytow
what do you do?
I'm an engineer.
Je de de de K de de e o de ke de ke ok kX
Are you a doctor
No, I‘m a dentis
What do you do M

I‘m a nurse.

Such as Introductions

A.

Let me introd
Mr. El. This
Mr.Do This is

Mr.E1l. How do you do

Mr.Do. How do you do

B.

A.
B.

Such

A.

B.

A.

B.

o Yo & dr Je J de Je 2k de & e ok ke Kk Kk

Let me introduce
name is Tomy Atk

My name is John

How do you do.

Pleased to meet
as partings:
It was a wonderf

Thank you. I‘m g
come .

Good night. Take
Good night. You

ARkt hhkhhrhrhex

Well goodbye, X.
vacation.

All right. I wil
Don‘’t forget to
I won‘t. I’ll se

Well, goodbye. H
time.

Thanks. Goodbye.




A. Is lunch at noon?
B. No, it’s at 1:00.
Such as Information seeking.
A. What'’s your name?

B. John Doe.

A. Where do you live?
B. I live in Anytown.
A. What do you do?
B. I’m an engineer.

dedhdhhkhk AR AN ANk kAR IR RHh

A. Are you a doctor Mr.El?

El. No, I'm a dentist.

A. What do you do Mr.Do?

Do. I'm a nurse.

Such as Introductions.

A. Let me introduce you.
Mr. El. This is Mr.Do.
Mr.Do This is Mr.El.

Mr.E1l.

How do you do, Mr.Do.

Mr.Do. How do you do, Mr.El.

Pk de A de do v v de de o ok e ok e ok ke Rk ok ok ke e ok ok

A. Let me introduce myself. My
name is Tomy Atkings.

B. My name is John Dce.

A. How do you do.

B. Pleased to meet you.

Such as partings:

A. It was a wonderful party.
B. Thank you. I’m glad you could
come.

A. Good night. Take care.
B. Good night. You to.

LA EEZE 2RSSR RESlE)

A. Well goodbye, X. Have a nice
vacation.

B. All right. I will.

A. Don’t forget to write.

B. I won’t. I’1l1l send you a card.

A. Wwell, goodbye. Have a nice
time.

B. Thanks. Goodbye.

A.

A.

B.

A.

A.

Yes, go straight down this
reoad. It’s on the left. You
can’t miss it.

Thank you.

hkkhkhkhkhkhkhkhdkhkkhkhkdhkhhkkhkhik

Excuse me, but can you tell me
how to get to the post office?

I'm afraid I don‘t know. I’m a
stranger here myself.

I.see. Thanks just the same.
Sorry I can’t help you.
hhhkhkkhhkhhkhhhkhhhhkkhdhkhhkkk

Who are you writing to?

I'm writing to Jane.

How often do you write her?

I write her about once a month.
e de de de de de o de de e de R d ek de e de ke ok ok ke e ok e
Here’s one of your cases.

No, that’s not mine. Mine have
red strips.

Red strips?

Yes. Here they come now. 111
get the big one and you get the
small one.

ok.

hhhkkhhkkhhkhhkhkhhhhkrhih

Is the window open?

No, it’s closed. Shall I open
it?

Yes. Open it, please.
No. Leave it as it is.

222222 EERS22 222 222

Could you tell me where the
Club is? )

Well, walk one block this way.

Turn right at the first corner.

And then?
Cross the bridge. Turn left.
Then I go on?

Yes, walk two blocks. Go under
the railway bridge.

I go under the railway bridge?

Yes, it‘’s the big building on
your right.

Thank you.

. wWhen did you 4

B.

A.

B.

B.

A.

B.

A.

Yesterday. At
What did you ¢
I went down tc

pid you go to
supper?

No, I listenec

*hkhhkhkkhhhhkhki

You loock tirec
been doing?

I’ve been wrii
ten o‘clock tl

Really? How m:
written?

Believe it or
twenty pages.

Twenty pages!
tired.

% ok ok de & de g ke de ok g o

Are you going
night?

No, I‘’ve alre;
Oh, when did °
I saw it thre
Where did you
I bought them
Oh? Can you b
Yes, my neigh

there when he
to a show.

dhkkhkkkhkdhdhih

Well, I’d bet
It was nice t

Glad to have
Please say he
for me.

Thanks I will
sometime.

I’11 stop by
Bye. Be seein

Fhkkddkhdhrkkh

Oh, It’s afte
realize it wa
I‘’d better be
Must you?
Yes, I must.
Please come a

Thanks. See y
Monday. Good

Good night.
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B.

A.

en did you arrive:
Yesterday. At 3:00 p.m.
What did you do before supper?
I went down town for a drink.

Did you go to a movie after
supper?

No, I listened to some records.
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You look tired. What have you
been doing?

I‘ve been writing a report since
ten o‘clock this morning.

Really? How many pages have you
written?

Believe it or not. I’ve written

twenty pages.

Twenty pages! No wonder you‘re

tired.
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Are you going to see the play to
night?

No, I’ve already seen it.

Oh, when did you see it?

I saw it three days ago.

Where did you buy the tickets?

I bought them at the Club House.
Oh? Can you buy tickets there?
Yes, my neighbor buys them

there when he wants to go
to a show.
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Well, I‘d better be on my way.
It was nice to see you again.

Glad to have seen you too.
Please say hello to your family
for me.

Thanks I will.
sometime.

Come and see us

I’ll stop by next month. Bye.
Bye. Be seeing you.
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Oh, It‘s after ten. I didn‘t
realize it was so late.

I’d better be on my way.
Must you?

Yes, I must.
Please come again.

Thanks. See you at the office on
Monday. Good night.

Geod night.

staylng for three nights,
won’t you?

Your rates
aren’t they?

Yes, that’s right.
are European plan,

Yes. Meals are not included in
the rates.

What are the meal hours in the
dining room?

Breakfast is from seven to ten,

lunch is from twelve to two, and
dinner is from six to eight. The
grill is cpen twenty four hours

a day.

Ch, that’s fine.
keys please?

May we have our

Here you are. Your room is 131;
that’s on the first floor.
Checkout time is twelve noon.

Thank you.
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What are you looking like that
for? Have you seen a ghost?

Look what they’ve sent. Tons

and tons of paper.

Yes, they do seem to have over
done it. How much did you
order?

Five reams. That’s how it is
scld you know.

No, I didn’t know. What’s a

ream?

A ream is 500 sheets of paper.
Well it looks as if they have
sent 500 reams.

They should known I didn’t
want that quantity. They must

be crazy.

what are you going to do? Send
it back?

No. Tell them to come and get
it

One on each si¢
dow; and the cl
the desk

And--er this s

In the corner.
typewriter goe:

What about all
and papers?

Put the folder

cabinets, and
the other.
Well, that abo

Anything else?

No, that’s it.
helping.
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Welcome to the
you think of i

It seems very
that big build

That’s the Cit

Are there many
city?

Many? There’s
north side of

That’s where y
isn‘t?

That’s right.
two blocks frc

I see. Is thex
near your offi

Sure. There’s
place for din:
the office anc
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We had a great
Golf Club las

I’'m glad to h

You should ha
You would hav

I had some wo
the house las
why I couldn’

We had one pr
club reservat

Oh? What happ

They didn’t r
gram in time
rooms we want

They didn‘t?

The service w
though. Food
the weather f
was great.

If it was all
I'm sorry I w
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A. One on each side of the win-
dow; and the chair goes behind
the desk

B. And--er this small table?

A. In the corner. Just there! The
typewriter goes on top of it.

B. What about all these folders
and papers?

A. Put the folders in one of the
cabinets, and the papers in
the other.

B. Well, that about does it.
Anything else?

A. No, that’s it. Thanks for
helping.
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A. Welcome to the city. What do
you think of it?

B. It seems very active. What'’s
that big building cover there?

A, That’s the City Museum.

B. Are there many museums in the
city?

A. Many? There’s one more on the
north side of the city.

B. That’s where your office is,
isn’t?

M. That’s right. our office is
two blocks from the museum.

B. I see. Is there a restaurant
near your office?

A. Sure. There’s an excellent
place for dining just between
the office and the museum.
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A. We had a great time at the
Golf Club last weekend.

B. I’'m glad to hear it.

A. You should have come with us.
You would have enjoyed it.

B. I had some work to do around
the house last weekend. That'’s
why I couldn‘t.

A. We had one problem with the
club reservations, though.

B. Oh? What happened?

A. They didn’t receive our tele-
gram in time to reserve the
rooms we wanted.

B. They didn’t? Too bad!

A. The service was perfect,
though. Food was excellent,
the weather fine and the game
was great.

B. If it was all you say it was,
I’'m sorry I wasn’t able to go.

B.

A.

A.

B.
A.

B.

A.

Oh?

Both printers have a large
memory. And the price is the
same.

I see.

The dot-matrix has a numerous
fronts and is very gocod for
in~house publications, but

daisy wheel is better for
business letters.

Yes, I know.

I told the salesman that we
needed an eleven—~inch carriage
for the daisy-wheel, and a
fifteen-inch carriage for the
dot-matrix.

That’s right.

But they don’t have a fifteen-
inch carriage machine in stock.
It will take them two weeks to
get one from the manufacture.
That won’t do, will it?

I told him that we needed it
right away.

what did he say?

He offered to lend us an old
model till the new one could
be delivered.

That will be acceptable.

That’s what I told him.
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Hello. This is Mr.Doug of dAb
Engineering Ltd.

Hello Doug. Doe speaking. What
can I do for you today?

I hear you have that vessel
ready for checking.

Yes, ready and waiting.

Our inspector said he would
like to take a look at it.

Good. He’s welcome anytime.
when is he coming over?

1’11 ask him to go over right
away.

Let’s see. It takes about an
hour from your office to ours,

doesn’t it?

Yes, just about.

Then 11l have time to get
things ready before he comes.

Thahks for calling.

Not at all. I’'ll get back to
you later. Bye.

Bye.

A.

B.

from. Studen€;4¥l
class universitie
first class jobs.

Then it is very :
Japan to go to a
university.

You are right. B
many students col
enter those pres
universities, an
easy to get in.

It must be a fin
for parents to s
children to a go
must be very tha

Yes, I am.

Excuse me, but 1
at this station.
talking to you.

Thank you. It we
to you too.
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Hey, Jiro, What
you doing in a1
this?

Dave, I haven’t
ages. How are t

I can’t complai
the state of th
business these

you? Still in t
business?

Oh, I sell a fe
apartments now
Speaking of hou
still living ir
hutch near the

Yeah, been theix
years now. It’s
and we’ve gotte
noise. Been lox
a litter bigge:

Well, you know
the job, 1’11
house we'’ve go
Six rooms, all
surrounded by
of the best lo
Interested?

Well, I don’t
persuade me or
let you buy me
you try.

It’s a deal. (
more than a g¢
sale, I might
drinks. What’!




from. Students from first
class universities get the
first class jobs.

Then it is very important in
Japan to go to a prestigious
university.

You are right. But there are
many students competing to
enter those prestigious
universities, and it is not
easy to get in.

It must be a financial burden
for parents to send their

children to a good school. You
must be very thankful to themn.

Yes, I am.

Excuse me, but I’m getting off
at this station. It was nice
talking to you.

Thank you.
to you too.

It was nice talking
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Hey, Jiro, What’s a guy like
you doing in a nice place like
this?

Dave, I haven’t seen you for
ages. How are things?

I can’t complain, considering
the state of the import export
business these days. How about
you? Still in the real estate
business?

Oh, I sell a few houses and
apartments now and then.

Speaking of houses, are you
still living in that rabbit
hutch near the railway line?

Yeah, been there for about five
years now. It’s a little small

and we’ve gotten used to the
noise. Been looking arocund for
a litter bigger place, though.

Well, you know me. Always on

the job, 1I’11 sell a real nice
house we’ve got in the suburbs.
Six rooms, all modern utilities,
surrounded by trees, gquiet, one
of the best locations around.
Interested?

Well, I don‘t know if you can
persuade me or not, but I‘1l1

let you buy me a drink while

you try.

It’s a deal. Considering I’ve
more than a gocd chance of a
sale, I might buy you two
drinks. What’ll you have?

THWIICT L =ITOE O L~ ¢ LA A
such as one would in a game of
chess.

You mean debate is a serious
maneuvering to find a position
of thought which the oppecnent
has no answer for and the
observers find convincing.

And it must be accomplished in
a honorable way not causing
humiliation on anybody’s part.

Thank you, Mr.Tanaka for
your enlightenment on the
subject of debate.

You‘’er welcome Mr.Yoshida.
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You wanted to see me, Mr.Akita?

Ah, Bob. Let’s find another
room....Come in and sit down.
As you know we had a staff
meeting last Friday and your
name came up.

As long as they didn’t say any-
thing bad, I don’t mind.

You don’t have to worry about
that. It was complimentary. We
talked about you and Smith....
Our States Side assistant
manager.

Ch, yes.

He has given us three months
termination notice. We need
someone that is bilingual to
take his place, and we thought
about asking you....

I'm overwhelmed. It’s a big
jump for me. When do I start?

As soon as possible. He said as
far as he was concerned, he
could train a permanent
replacement in two months.

Then this will be a permanent
position for me?

Yes. That’s the way it looks
now. I know it’ short notice,
but we’d like you to start as
soon as possible. Will two
weeks be sufficient to clear up
your work at this end?

Yes, I’11 can do that this week
and next week I‘l]l have time to
pack, ship personal effects,
and clear up private matters.
Who’s taking my place?

Your colleague, John. Since we
hired him six month ago, he’s
been learning fast and seems to
have a lot going for him. What
do you think?

I agree. He has some good ideas.
Ok, sometime tomorrow why don’t
you make an outline for him of
what your job entails? And show
him the ropes while you are
here.

All right, Mr. Akita. I’1l1 do
that first thing in the morning.

Interested?

have been interviewed by
national newspapers and
television stations. Did
expect to become a sourc
interest to the media an
public in general?

We had been warned that
were doing was very unco
would cause some raising
eyebrows.

How did you manage to pe
the Ministry of Labor an
tice to allow this pheno

We had to demonstrate th
work our foreign employe
would do was absolutely
tial for the national ec
and that we as a small ¢
had great difficulty att
top quality graduates tr
necessary for their expe

What kind of work visa !
government provided for
foreign personnel?

They’ve responded with ¢
year renewable visa. We
other hand supply a two
contract.

Oh, then the foreign pe:
are not life-time emplo
Does the salary you off
pensate for that in som

They receive the same b
as our regular life-tim
employees do if they ar
sent on an overseas ass

How do you feel about w
with foreigners. Do you
them to make substantia
tributions to your comp

Some already have. The
in sales is such that w

to open overseas branch
cope with after sales s

This growth would give
foreign personnel a cha
becoming branch manager
Yes, a very good chance
Well, thank you for you

and I wish you profit i
company’s venture.

Thank you.
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. Well,

have been interviewed by many
national newspapers and a few
television stations. Did you

expect to become a source of

interest to the media and the
public in general?

We had been warned that what we
were doing was very uncommon and
would cause some raising of
eyebrows.

How did you manage to persuade
the Ministry of Labor and Jus-
tice to allow this phenomenon?

We had to demonstrate that the
work our foreigh employees
would do was absolutely essen-
tial for the national economy
and that we as a small company
had great difficulty attracting
top quality graduates that are
necessary for their expertise.

What kind of work visa has the
government provided for your
foreign personnel?

They’ve responded with a one
year renewable visa. We on the
other hand supply a two year
contract.

. 0h, then the foreign personnel

are not life-time employees.
Does the salary you offer com-
pensate for that in some way?

They receive the same benefits
as our regular life~time
employees do if they are
sent on an overseas assignment.

. How do you feel about working

with foreigners. Do you expect
them to make substantial con-
tributions to your company?

Some already have. The growth
in sales is such that we have

to open overseas branches to
cope with after sales service.

This growth would give your
foreign personnel a chance of
becoming branch managers?
Yes, a very good chance.

thank you for your time
and I wish you profit in your
company’s venture.

Thank you.

The process of transrorming
some countries into a unified,
educated, prosperous, free and
peaceful nation is certainly a
staggering undertaking, one
which is painful and slow.

But it need not be prolonged if
the rest of the world admits
that it should offer peaceful
aid for all.

Yes, you have a point there.
More diplomacy and less
military muscle.




EVALUATION
SCALE

n 05 1 1

AURAL
COMPREHENSION

The client c¢an comprehend one or
two greetings.

Recognizes some daily greetings, and
simple questions seeking minimal
autobicgraphical information. Able
to pick out a limited number of
words from various questions.

SELF
EXPRESSION

The client is limited to a few
random words and a sporadic phrase
or two.

The material for the interactions
usually originates from domestic
and foreign enterprises using the
target language as an advertising
gimmick.

Utterances are limited +to basic
autobiographical information, greet-
ings, and a few words and memorized
phrases needed for basic wants and
desires.

SYNTAX

The structures used defy grammar
rules and challenge the recipient’s
cognition.

Is limited to a few memorized ele-
mentary patterns necessary for min-
imal interactions. Self generated
utterances rarely exceeding four
words at a time contain fractured
syntax.

VOCABULARY

Active vocabulary can be counted on
ones’ fingers.

Note:

By the age of two, the typical child
can already utter nearly 300 differ-
ent words. By three it has tripled
this figure, and by four it can
manage nearly 1,600. By the age of
five, the child has a vocabulary of
morn than 2,000 words, all learnt at
an astonishing rate and providing it
with a form of infantile signaling
that permits ever-increasing com-
plexity in its relationships with
i+e parents and i1its othey human

Active vocabulary is limited to key
words necessary for communication on
a word-phrase level related to per-
sonal information, greetings, imme-
diate survival needs, plus time,
days of the week, months of the
year. Cardinal and ordinal numbers
to at least 100 are under control.

Note:

By age five, our ability to
generate grammatical sentences that
can be understood (by people other
than doting parents) is firmly in
place. We also have a several
thousand word veocabulary by that
time.

People are capable of hearing and
processing approximately 800 to
1.000 words a minute. Most people,
on the other hand, speak at the
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cognizes some daily greetings, and
mple gquestions seeking minimal
tobiographical information. Able

pick out a limited number of
rds fronm various questions.

Understands some phrases such as How
are you? How much is it? Where is
the toilet? It’s over there. It
costs five dollars. There is one
near ...etc. Undrestands questions
seeking mere detailed autobiographi-
cal information, and a few short
conversational exchanges spoken
slowly supported by realia and
kinetic devices.

Understands simple familiar subje
spoken at a slow seed. Some repe
tion is needed to impart understa
ing. cCan recognize essential wc
in public announcements or in dic
ted passages and, if enuncia
Clearly can grasp the contents ¢
short story presented in monoloc
form.

terances are limited to basic
tobiographical information, greet-
gs, and a few words and memorized
rases needed for basic wants and
sires.

Communicates with memorized material
Autobiographical information and
courtesy greeting are exchanged, but
they are not an integral part of own
interaction. Uses very basic
guestions and answer patterns rela-
ted to time, locations, simple likes
and dislikes. Ability to express
easily identifiable and state-able
needs supported by kinetic gestures.

Responds compensatorily in the ¢
and take of courtesy expressio
greetings and basic survival 1
guage. Uses fractured key phra
rather than complete thoughts. 2
to ask about and describe habit
actions. In a somewhat fragment
fashion can give simple directic
and simple descriptions of hisy
own job, and produce accepta
imperfect responses to gquesti
supported by realia.

limited tc a few memorized ele-
ntary patterns necessary for min-
al interactions. Self generated
terances rarely exceeding four
rds at a time contain fractured
ntax.

Basic sentence, subject verb object
statements and their question forms
are under contrel. Longer sentences
initiated with "WH" question words
tend to contain word-order and tense
errors. Self generated utterances
exceeding five words usually contain
fractured syntax and other gramma-
tical errors.

Basic grammatical patterns cons
ting of the interrogative "WH" qu
tion words and their appropri
answer forms are partially un
control.

In prolonged unfamiliar situati
client usually cannot sustain cc
rent structures exceeding a
{seven) words at a time.

tive vocabulary is limited to key
rds necessary for communication on
word-phrase level related to per-
nal information, greetings, imme-
ate survival needs, plus time,
ys of the week, months of the
ar. Cardinal and ordinal numbers
at least 100 are under control.

te:

¢ age five, our ability to
rnerate grammatical sentences that
in be understood (by people other
1an doting parents) is firmly in
lace. We also have a several
i::sand word vocabulary by that

bople are capable of hearing and
rocessing approximately 800 to
,000 words a minute. Most people,
' the other hand, speak at the

sufficient vocabulary to primitively
express basic wants and desires, but

most of the vocabulary used is
centered around common concrete
nouns with 1little or no verb
variation.

Note:

Educational testing indicates that
ten year old children who have
grown up 1in families in which
English is the native langquage have
recognition vocabularies of over

twenty thousand words--And these
same ten-year-olds have been
learning new words at a rate of

many hundreds a year since the age
cf four.

Sufficient vocabulary to inte
in predetermined situations. Abl
substitute or attach new vocabu
in or to memorized interactions.

Note:

The complete English vocabule
consists of 500,000 words, and m:
more are added each year. 1
average adult knows between 35,1
and 70,000 of these English wor
But an average adult uses o1
about 7,500 of them, even though
speaks about 18,000 words in a d

Bob Talbert.
Farmers Almanac, May 1983.
Note:

All definitions and examples of
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nds simple familiar subjects
at a slow seed. Some repeti-
needed to impart understand-
n recognize essential words
.c announcements or in dicta-
3sages and, if enunciated
can grasp the contents of a
cory presented in monologue,

s

He/she understands short personal
guestions uttered at normal speed,
but adjustments in speed and vocab-
ulary are necessary for meaningful
interactions on less familiar
topics. Can follow speech directed
at him/her in responce to own elici-
tations, and grasp Kkey words in
unfamiliar situations.

Understands general subjects fairly
well at slower than normal speed
with some repetition and adjustment
in wvocabulary. Humor and other
emotional qualities encountered are
partially understood. Can grasp main
facts from interactions outside of
own experience.

, compensatorily in the give
e of courtesy expressions,
gs and basic survival lan-
Uses fractured key phrases
han complete thoughts. Able
about and describe habitual

In a somewhat fragmentary
can give simple directions
ple descriptions of his/her
), and produce acceptable
ct responses to questions
d by realia.

m—

Able to use the language in its
simplest form for communication of
simple ideas, traveling, dinning,
shopping, appointments, imperatives
and comparisons. Able to interpret
simple sentences from and into the
target language. Tends to use short
single sentence utterances.

Able to make requests, express needs
and desires. Casual conversation
about current events are more easily
generated. In spit of word-order
errors the client 1is able to
chronologically relate past events.
Attempts to express feelings and
abstract thoughts are primitive but
successful.

rammatical patterns consis-
the interrogative "WH" ques-
rds and their appropriate
forms are partially under

onged unfamiliar situations
1sually cannot sustain cohe-
ructures exceeding a few
words at a time.

—

Many basic sentence patterns are
known but are not used with any
dexterity. Longer sentence formula-
tion is characterized by omission of
words, improper tenses and faulty
word-order. Has some capacity for

self correction.

Most basic grammatical patterns are
under control and a marked reduction
in complex structural errors is
noticeable, but proper use of verbs
and tenses still needs developing.

ent vocabulary to interact
ptermined situations. Able to
ute or attach new vocabulary
0 memorized interactions.

plete English vocabulary
, of 500,000 words, and many
¢ added each year. The
adult knows between 35,000
)00 of these English words.
average adult uses only
500 of them, even though he
bout 18,000 words in a day.

bert.

Almanac, May 1983,

nitions and examples of more
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Demonstrates an increasing usable
vocabulary enabling more detailed
explanation of personal history,
introductions, job, and directions.

Has sufficient active vocabulary to
give basic description in chronolo-

gical order of simple on-going
activities.
Note:

You need a large vocabulary in
order to be able to use the right
word at the right time. The right
word may not be--indeed, in most
cases, will not be--the longest
word.

A vocabulary of about 1,000 words

can express any message. However,
you need ten times that, or a
vocabulary of 10,000 words, to read

with adeguate comprehension .

Although there is 1little use of
idioms, a 1limited solid base
includes practical vocabulary for
on the job use, and everyday social
communication. Sufficient vocabulary
to sustain a conversation if the
other participant <carries the
burden.

Note:

Authorities have estimated that a
minimum of 5,000 to 14,000 words is
required to read a newspaper.

Smith S. Stephenson,
The Command of Words,
York: Thomas Y.

page 1. New

Crowell Company.
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ands general subjects fairly
t slower than normal speed
yme repetition and adjustment
:abulary. Humor and other
al qualities encountered are
ly understood. Can grasp main
from interactions outside of
)erience.

Understands much of what is said at
normal speed if clearly enunciated,
but if speaker makes no allowance
for limitation there will be some
need for rephrasing, vocabulary
adjustment and repetition. Beginning
to catch nuances and single unex-
pected sentences spoken quickly. Can

Can with concentration understand
most general topics at normal speed,
but as nuances and find distinctions
of words are not totally understood,
repetition or rephrasing may be
needed. When dealing with one part-
ner the client is able to cope with
sudden change of topic with 1little

grasp information efficiently if lose of detail if full attention is
lines of argument are not too given. When the interaction involves
complex. two or more native speakers occa-
sional loss of detail can be expect-
ed as listening is not yet totally
trained for quick colloquial
conversation.
> make requests, express needs Using normal courtesy protocol Can express ideas on all topics

»sires. Casual conversation
surrent events are more easily
ted. In spit of word-order

the client is able to
logically relate past events.
ts to express feelings and
=t thoughts are primitive but
sful.

the client is able to answer routine
business inguiries by telephone. Can
make various business and social
arrangements in/on someone’s behalf.
Able to handle short impromptu
speeches, explain things and express
most thoughts and desires even if
awkward or in a round-about way. May
fail to respond to unfamiliar
expressions and words. Can transmit
accumulated information.

connected with own field of work and
interest, and discuss a variety of
technical and business topics for
prolonged periods. At times language
limits surface in situation foreign
to the client and produce peculiari-
ties, but gquick formation and the
ability to construct chains of rea-
soning indicates increasing ability
to think in the target language.

asic grammatical patterns are
control and a marked reduction
mplex structural errors is
able, but proper use of verbs
nses still needs developing.

Simple sentence construction and
tenses are under control. Complex
sentences produced under favorable
conditions are usually well formed,
but under adverse conditions frac-
tured syntax, tenses errors and
strange usage can be expected as the
client hurriedly strings thoughts
together. However, this condition
generally does not seriously inter-
fere with intended meaning when
received by a person accustomed to
fractured syntax.

Under favorable conditions complex
structures and abstract ideas are
well formed, but under adverse con-
ditions some strange patterns and
word usage, word-order, articles,
and prepositional errors occur which
do not interfere with the business
at hand or other arrangements.

igh there is little use of
i, a limited solid |Dbase
les practical vocabulary for

job use, and everyday social
ication. Sufficient vocabulary
stain a conversation if the

participant carries the

rities have estimated that a
m of 5,000 to 14,000 words is
ed to read a newspaper.

S. Stephenson,
>mmand of Words, page 1.
Thomas Y. Crowell Company.

New

Has a good general active vocabulary
including technical expressions. The
client’s control of normal social
expressions, work related vocabulary
and simple everyday conversation
vocabulary seems strong. Able to
handle general discourse with some
idiomatic and colloguial expressions

Note:

According to the English Language
Testing Department of The University
of Michigan, the range of 4,000 to
6,000 high frequency English words
was selected from the Thorndike and
Lorge general word count " The Tea-~
cher’s Word Book of 30,000 Words" as
the minimum working vocabulary stu-
dents need to function efficiently

Able to use some idioms, slang and
some cuss word, but these are not
used with great dexterity. He/she
has adequate varied vocabulary to
participate in most discussions.
Able to express and elaborate on own
opinions. Has a knowledge of idio-
matic phrases and colloquialism.
He/she is able to handle formulas

for conducting debates and
discussions.
Note:

Edward L. Thorndike and Irving Lorge
recommend a 6,000 word vocabulary
for American students in grades 5
througb 6.

Note:

The complete English vocabulary
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n with cencentration understand
st general topics at normal speed,
t as nuances and find distinctions
words are not totally understood,
petition or rephrasing may be
eded. When dealing with one part-
r the client is able to cope with
dden change of topic with little
se of detail if full attention is
ven. When the interaction involves
o or more native speakers occa-
onal loss of detail can be expect-
as listening is not yet totally
ained for quick colloquial
nversation,

Client Understands almost every-
thing, although occasicnal repeti-
tion may be necessary as it is at
times with a native speaker. Can
comprehend conversation between
native speakers even if not directly
involved. Humor and other emotional
gqualities are generally understood
even when two or more native
speakers are involved in the
interaction

Understands most everything utt:
at normal speed. Slight problems
occur due to quick speaking, str
accent, sloppy pronunciation
noise. Idioms and specialized vot
ulary may cause problems.

n express ideas on all topics
nnected with own field of work and
terest, and discuss a variety of
.«chnical and business topics for
olonged periods. At times language
mits surface in situation foreign
the client and produce peculiari-
es, but guick formation and the
ility to construct chains of rea-
ning indicates increasing ability
think in the target language.

Can argue a point effectively and
answer gueries 1in most spheres of
company business. Can converse on
cultures, life styles, politics and
other complex and sophisticated
topics. Give verbal translations for
general communication. Able to
reformulate some ideas in different
linguistics forms for emphasis and
react at a natural speed to the give
and take of conversational demands.

The client is able
handle complex
situations. He/she can disc
abstract topics and m
generalizations about them. Has
trouble in expressing a full ra

to verba
‘or delic

of thoughts and feelings wh
making speeches, responding
proposals and negotiating. Unus

situations may result in some rc
about expressions.

ider favorable conditions complex
‘ructures and abstract ideas are
111 formed, but under adverse con-
.tions some strange patterns and
rrd usage, word-order, articles,
d prepositional errors occur which
' not interfere with the business
- hand or other arrangements.

Although the fundamental rules of
grammar are understood and employed
well, there are one or two minor
errors in very complex and long
sentences, However, such errors do
not interfere with ability to
present a case or negotiate with
accuracy.

Has very good grammar. Occasic
errors, if any, do not cont
meaning. Immediate on-the-s
formulation regarding complex
involved topics is handled v

ease and near perfect grammar.

le to use some idioms, slang and
me cuss word, but these are not
ed with great dexterity. He/she
s adequate varied vocabulary to
rticipate in most discussions.
le to express and elaborate on own
inions. Has a knowledge of idio-
tic phrases and colloguialism.

/she is able to handle formulas
r conducting debates and
scussions.

te:

ward L. Thorndike and Irving Lorge
commend a 6,000 word vocabulary
r American students in grades 5
rougb 6.

te:

ie complete English vocabulary

et wm s rede o md CAA O AAAN P, P T

Rarely has trouble using appropriate
vocabulary and idioms. However, at
times, the client’s use of words may
be a trifle stiff and formal for the
situation. Can handle some nuances,
i.e., "I might buy it." as compared
with the greater possibility, "I may
buy it." Words are readily available
for wuse in rarely encountered
situations.

Note:

A recent count, by computer, of the
combined vocabulary used 1in the
English language tests of all
National and Private Universities’

annual entrance examjnations exceed-
ed 8,000 unique words.

J.B. Harris, Executive Director,
Editoral Adviser. Obunsha. Tokvo.

Has control in terms of quantity
appropriate usage of vocabul
approaching that of a mature nat
speaker.

Note:

People with a high school educat
or its equivalent are known to L
a reading vocabulary of betw
9,000 anda 10,000 words,
sometimes even more.

Helen M. Patterson,

Associate Professor of Journalisrn

ITnivereitvy af Wiaranain Writina
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t every-

Understands most everything uttered

Understands most that is heard and

L repeti- at normal speed. Slight problems may not within previous experience. Is
it is at occur due to quick speaking, strange | able to quickly assimilate new idi-
ker. Can accent, sloppy pronunciation or oms and slang. Able to understand
between noise. Idioms and specialized vocab- | most forms of speech normally under-
. directly ulary may cause problems. stood by native speakers. Problems
emotional of comprehension are the same as
nderstood those of a native speaker encounter-
! native ing regional language differences
in the for the first time. Also, lack of
the intrinsic inborn contextual
cognition that is usually the sole
realm of the native speaker can
still cause gaps in comprehension.
lvely and The client is able to verbally Highly articulate and persuasive,
sheres of handle complex or delicate lacking only in the inborn native
Iverse on situations. He/she can discuss ability to instantly call upon ob-
itics and abstract topics and make scure sources in support of a dia-
isticated generalizations about them. Has no log. Able to simultaneously inter-
tions for trouble in expressing a full range pret using the target language with
Able to of thoughts and feelings while a considerable degree of native
different making speeches, responding to accuracy. Able to respond immedi-
lasis and propecsals and negotiating. Unusual ately to verbal stimuli and handle
the give situations may result in some round various styles and needs in the
demands. about expressions.

target language as a native would.
Expression takes cultural factors
into consideration.

rules of

Has very good grammar. Occasional

Use of vocabulary including natural

employed errors, if any, do not confuse expressions and idioms is used with
wo minor meaning. Immediate on-the-spot the accuracy of a mature native
and long formulation regarding complex or speaker. Vocabulary peculiarities
prrors do involved topics is handled with based on cultural differences are
lity to ease and near perfect grammar. mainly under control.
ate with
propriate Has control in terms of quantity and There are no glaring errors in the
lever, at appropriate usage of vocabulary client’s spoken English. Preposi-
vords may apprecaching that of a mature native tions, verb tense, articles and
L for the speaker. plural forms are under control.
nuances, Direct translation from mother lan-
compared guage to target 1language is no
7/, "I may longer evident in grammatical
wailable structures and word forms.
ountered

Note: Note:

r, of the Pecple with a high school education Mr. Soobei Arakawa’s dictionary of

in the or its equivalent are known to have loan-words has more than 25,000
j of all a reading vocabulary of between entries, more than half of which
mrasities’ 9,000 and 10,000 words, and have been adopted into the Japanese
B exceed- | sometimes even more. vocabulary since the end of the

World War II. The majority of

. Helen M. Patterson, lcan-words are from English, and
irector, Associate Professor of Journalism because many of them have been

"Yvmn
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By the age of two, the typical child By ~age Ilve, our ability tc
can already utter nearly 300 differ- generate grammatical sentences that
ent words. By three it has tripled can be understood (by people other
VOCABULARY this figure, and by four it can than doting parents) is firmly ir
manage nearly 1,600. By the age of place. We also have a several
five, the child has a vocabulary of thousand word vocabulary by that
morn than 2,000 words, all learnt at time.
an astonishing rate and providing it )
with a form of infantile signaling People are capable of hearing and
that permits ever-increasing com- processing approximately 800 tc
plexity in its relationships with 1.000 words a minute. Most people,
its parents and its other human on the other hand, speak at the
companions. rate of 140 to 250 words a minute.
Desmon Morris, Commgnications That Work
Man Watching, Page 408. American Management Associations,
Triad Publications. Extgn51on Institute.

Christine Bingaman, Ralph Graham &

Mardy, Wheeler.

Formation of sentences is slow and
ggiedtgf]issffhoiangzzi:e f:ijf;;g characterized by pauses and inartic
skills. ulated utterances.

FLUENCY
This system consists of three wall charts and an evaluator’s
chart i.e., The EVALUATION CHART, the PROFICIENCY CHART, the
LENGTH and DENSITY CHART, and the EVALUATOR’S CHART. This is the
EVALUATOR’S CHART

This chart is directed at two communities, the teachers and
the examiners who deserve a finer instrument in establishing
uniformity in their evaluations and helping them to eliminate the
pure "I HAVE A GUT FEELING OF WHAT THE CLIENT IS ABLE TC DO,"
approach. To accomplish this I have attempted to classify a
labyrinth of interrelated language skills into seven isolated
areas and eleven parameters. A total of seventy seven boxes. The
contents of each line of boxes, identified by values 0 through
10, provide the evaluator with a graphic stage by stage
progression from zero ability to near mature international native
speaker ability.

Any written classification of language acquisition can only
project a frozen picture of a living, changing process. To inter-
ject life into this classification, half VALUES have been
included (fractions of .5) to indicate that a client is
processing from one parameter to the next.

INFORMATION
FOR THE

EVALUATOR




age rive, our ablility to
nerate grammatical sentences that
n be understood (by people other
an doting parents) is firmly in
ace. We also have a several
ousand word vocabulary by that
Re.

op.e are capable of hearing and
ocessling approximately 800 to
000 words a minute. Most people,
the other hand, speak at the
te of 140 to 25C words a minute.

mmunications That Work

erican Management Associations,
tension Institute.
ristine Bingaman,
rdy, Wheeler.

Ralph Graham &

Educational testing indicates that
ten year old children who have
grown up in families in which
English is the native language have
recognition vocabularies of over

twenty thousand words--And these
same ten-year-olds have been
learning new words at a rate of

many hundreds a year since the age
of four.

In astonishing contrast, students
show that adults who are no longer
attending school increase their
vocabularies at a pace slower than

twenty-five to fifty words
annually.

Norman Lewis,

Word Power Made Easy, page 3.

Published by Pocket Books New York.

and 70,000 of these English word
But an average adult uses on
about 7,500 of them, even though
speaks about 18,000 words in a da

Bob Talbert.
Farmers Almanac, May 1983.
Note:

All definitions and examples of «
than 38,000 words in the Long
Dictionary of Contemporary Engl
are written within a control
vocabulary of approximately 2,
words which were selected by
thorough study of a number
frequency and pedagogic lists
English, particular reference hav
been made to "A General Service [
of English Words" (Longman, 19°%
reprinted 1977) by Michael West.

rmation of sentences is slcw and
aracterized by pauses and inartilc-
ated utterances.

In responding to other pecple’s
utterances the client’s interactiocn
is slow and uneven except for a very
few short memorized phrases.

Speed of speech and length
utterances in creative interact
are slow and fragmentary mak
meaningful sustained conversatio
challenge to both participants.

Mother tongue utterances drift
and out of speech, but more !
quently used expressions flow qu
freely.

ind an evaluator’s
[CIENCY CHART, the
CHART. This is the

, the teachers and
it in establishing
»m to eliminate the
T IS ABLE TO DO,"
ted to classify a
ito seven isolated
Y seven boxes. The
¢y values 0 through
¢ stage by stage
1ternational native

:quisition can only
process. To inter-
VALUES have been
:hat a client 1is

DESCRIPTION OF THIS CHART

Evaluation Scale,
VALUES (whole numbers)
related to the values

the first line across the chart supplies
from 0 to 10.
(whole numbers)

Listed below and directly
are seventy seven boxes

which contain subdivisions of estimated language proficiency.

You will find seven areas
Syntax, Vocabulary, Fluency,

- Comprehension,
Reading,
the left hand column of the chart.

Self Expression,
and Writing - listed down

The criteria in the eleven boxes in line with each of the

seven areas (comprehension,
Fluency, Reading and Writing)

Self Expression, Syntax, Vocabulary,
progressing from left to right

attempt to indicate a client’s proficiency in each of the areas.

ALL VALUES of "o

from top to bottom in the seven areas

approximately describe a client who has little or no ability in

the target language.

ALL VALUES of "1i0"

from top to bottom in the seven areas

approximately describe a client whose mastery of the language is
approaching that of a mature international native speaker.

The VALUES and criteria are approximate.
NO CLIENT WILL EXACTLY FIT EVERY CRITERIA OF A
clients according to the definiticns in each box

ference points.
BCX. Rate the

They are only re-

to which they most closely resemble. You may add .5 (point five)

to a value (whole number)

to show that the client has more com-

mand cf that area than the criteria indicates.




u now an .
and 70,000 of these English words.
But an average adult uses only
about 7,500 of them, even though he
speaks about 18,000 words in a day.

3ob Talbert.
Farmers Almanac, May 1983.
Note:

All definitions and examples of more
than 38,000 words in the Longman
Dictionary of Contemporary English
are written within a controlled
veocabulary of approximately 2,000
words which were selected by a
thorough study of a number of
frequency and pedagogic lists of
English, particular reference having
been made to "A General Service List
of English Words" (Longman, 1953,
reprinted 1977) by Michael! West.

You need a large vocabulary 1in
order to be able to use the right
word at the right time. The right
word may not be--indeed, in most
cases, will not be--the longest
word.

A vocabulary of about 1,000 words
can express any message. However,
you need ten times that, or a
vocabulary of 10,000 words, to read
with adequate comprehension.

Communications That Work
American Management Associations,
Extension Institute.
Christine Bingaman,
Mardy, Wheeler.

Ralph Graham &

Note:

Authorities have estimated tI
minimum of 5,000 to 14,000 wor
required to read a newspaper.

Smith S. Stephenson,
The Command of Words, page 1.
York: Thomas Y. Crowell Company

Note:

The program, named Writing to

teaches 5- and 6é- year-olds h
write virtually every word the
say {(about 4,000 of them).

PCjr.Magazine Volume 1 number f
September 1984. Page 46.
Martin Porter.

Speed of speech and lenjgth of
utterances in creative interaction
are slow and fragmentary making
meaningful sustained conversaticn a
challenge to both participants.

Mother tongue utterances drift in
and out of speech, but more fre-
quently used expressions flow quite
freely.

short sentence patterns and memoriz-
ed phrases are uttered at a rela-
tively good pace, but any topic,
situation or response calling for
unfamiliar vocabulary immediately
causes hesitation.

Simple sentences are uttered

good pace, whereas some co
sentences continue to cause he
tion as the speaker searches

memory image of the constructi
seeks the assistance of the j
addressed. Speaker responds tc¢
versational exchange with incre
ease during topics generatq
self.

THIS CHART

line across the chart supplies
10. Listed below and directly
bers) are seventy seven boxes
mated language proficiency.

Self Expression,
listed down

Jomprehensicn,
ing, and wWriting -

)joxes in line with each of the
Expression, Syntax, Vocabulary,
rogressing from left to right
ficiency in each of the areas.

to bottom in the seven areas
ho has little or no ability in

to bottom in the seven areas
hose mastery of the language is
mational native speaker.

approximate. They are only re-
XACTLY FIT EVERY CRITERIA OF A
tc the definitions in each box
le. You may add .5 (point five)
¥ that the client has more com-
La indicates.

HOW TO USE THE EVALUATION CHART

Aural

oral evaluation is quite subjective and ¢

rules ot thumb are offered.

I'rom one of the eleven boxes in line with each of

areas,  you

(the evaluator)

must choose definitions

closely resemble the client’s ability. At first glance
that you must make fine distinctions, but you must kee
that the values and the criteria on the Evaluation Chez

a4 range,

and not specific and isolated language profi

after carefully appraising and weighing the whole p

judge a

client to be between two values

(whole numbke

the ¢lient the lesser value plus the half point (.5).

Some

areas and less skill

clients being evaluated will show more ski
in others. Thus it is possible fc

to recerve ditffering values in each area.

Te give you
to 10

an example case. On the evaluation
, oxcluding reading and writing, you award the <

bBoe o Yo" for comprehension, a "5" for self-expression
syntax, a "4" for vocabulary and a "3" for fluency.

~ You enter these values "6, 5, 4, 4, and 3" in
priate columns on the Class and Individual Evaluation

then add them. The sum total is 22.

next column,

See the sample f




ithoritjes have estimated that a
nimum or 5,000 to 14,000 words is
guired to read a newspaper.

ith S. Stephenson,
e Command of Words, page 1. New
rk: Thomas Y. Crowell Company.

te:

le program, named Writing to Read,
)aches 5- and 6- year-olds how to
rite virtually every word they can
Ay (about 4,000 of them).

H

r.Magazine Volume 1 number 8.
tember 1984. Page 46.
in Porter.

Accordin : 3
T.-tj;:ftzpartment of The University

of Michigan,

work.

It is also suggested that
to use an advance all English dic-
this range is the minimum
vocabulary requirement learners need
to have at their commend. 1

tionary,

¢to the English Language

the range of 4,000 to
6,000 high frequency English words
was selected from the Thorndike and
Lorge general word count " The Tea-
cher’s Word Book of 30,000 Words" as
the minimum working vocabulary stu-
dents need to function efficiently
in an English speaking university,
so that they would not be unduly
burdened by excessive dictionary

in order

Edward L. Thorndike and Irving Lc
recommend a 6,000 word vocabul
for American students 1in grade!
through 6. i

Note:

The complete English vocabule
consists of 500,000 words, and m:
more are added each year. 1
average adult knows between 35,
and 70,000 of these English worx
But an average adult uses o1
about 7,500 of them, even though
speaks about 18,000 words in a d

Bob Talbert.

Farmers Almanac, May 1983.

le sentences are uttered at a
pace, whereas some complex
ntences continue to cause hesita-

as the speaker searches for a
ry image of the construction or
the assistance c¢f the person
essed. Speaker responds to coHn-
sational exchange with increasing
se during topics generated by
plf.

Speech sounds much more natural as
interactions are conducted
with greater confidence, but uncer-
tainty of structure and vocabulary
may persist in rarely encountered

habitual

situations.

Complex sentences, although cho
are uttered at a fair speed. To
or situations outside of inter
exposure or field of work leac
pauses and hesitation in speech,
imposing no strain on either pa
cipant. Beginning to overcome
and rhythm problems.

BE THE EVALUATION CHART

o is quite subjective and only a few

-

@n boxes in line with each of the seven
»r) must choose definitions that most
nt’s ability. At first glance it appears

listinctions, but you must keep in

mind

riteria on the Evaluation Chart reflect

> and isolated language proficiency.

If

ng and weighing the whole picture you

weeh two values (whole numbers),
ae plus the half point (.5).

award

pvaluated will show more skill in some
thers. Thus it is possible for a client

es in each area.

nple case. On the evaluation scale of 0
and writing, you award the client Jane

on, a "5" for self-expression, a "4"

ary and a "3" for fluency.

for

lues "6, 5, 4, 4, and 3" in the appro-
ss and Individual Evaluation Report and
otal is 22. See the sample form in the

CLASS EVALUATION REPORT

[ -y
INSTRUCTOR (S) NAME (5) iaﬁl.&lﬂ}bﬂfﬁﬂi oF EanummNA_ERU_,

Where Not Applicable, Write MNA.

TOTAL COURSE HOURS /() ) COURSE DA

LEARNER 'S NAME & 1D. NUMBER

AREA OF EVALUATION: CONVERSATION Total
F

Compre|Self E:|Synta:|Vaocab|Fluency|fFoints

ANE Dot 12 3

-~

2 4 | 4| 3 |22

=

OMMY ATKINS 4

P~

=
G5 5T |55 35|25 |24 ¢

S —

_

| S

L. e

tae LETTERS for Fro (Fronunciation) and Into (Intpnationd:

I N

e NUMBERS for Conversation, Reading and Writing. See Evaluation Chart.

NwW
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Note:

Edward L. Thorndike and Irving Lorge
recommend a 6,000 word vocabulary
for American students in grades 5

through 6.

Note:

The complete English vocabulary
consists of 500,000 words, and many
more are added each year. The
average adult knows between 35,000
and 70,000 of these English words.
But an average adult uses only
about 7,500 of them, even though he
speaks about 18,000 words in a day.

Bob Talbert.

Farmers Almanac, May 1983.

Note:

A recent count, by computer, of the
combined vocabulary used in the
English language tests of all
National and Private Universities’

annual entrance examinations exceed-
ed 8,000 unique words.

Executive Director,

J.B. Harris,
Obunsha. Tokyo.

Editoral Adviser,

Pecple with a high schoc
or its equivalent are kn
a reading vocabulary
9,000 and 10,000 W
sometimes even more.

Helen M. Patterson,

Associate Professor of J
University of Wisconsin.
Selling Special Featur
Prentice~Hall, Inc. New

1 as
icted
icer-
1lary
.ered

Complex sentences, although choppy,
are uttered at a fair speed. Topics
or situations outside of interest,
exposure or field of work lead to
pauses and hesitation in speech, but
imposing no strain on either parti-
cipant. Beginning to overcome pace
and rhythm problems.

Speech is flowing more naturally as
complex sentences are uttered at a
pleasant rate. Rhythm and pace are
smooth as interactions are handled
with ease and variation.

Speech is quite smoott
as spontanhecus respons
the give and take in g
actions. In delicate
(as it 1is with nati
occasional pausing t
the right word or ph
result in any great he

CLASS EVALUATION REPORT

NAME <S)f£%{1_§)m,g;%/bms oF EVQLUQTIDNAPR}LﬁI)?[EQ CLASS_Q;A.,JEI

slicable, Write NA. YOTAL COURSE HOURS (/00 ) COURSE DATES: FromMARcr 1 TeAPRIL 1

Total Hour s
Read|wWrite

Foints{Attendad

SN S S

AREA DF EVALUATION: CONVERSAT ;_Q~N 10(:\“
¥ ID. NUMBER | — -~ e a—— Fra)lnto
Ct)mplﬂj Gelt E:|Synta:|vVocablFluencyifFoints
Thins 45165 )
[ S
B e B
[
———— [N O —
[ S
SNUR SN S T A AU B .

for Conversation, Reading and Writing. Seec Evaluation Chart.

dor Fro (Fronunciation) and Into (Intonationd:

s w4 Hloo
L A

NW
Needs Worl

Because teachers as
their teaching hours ver
discrepancies in the cor
different teachers to the
teachers evaluate the sar
divide the totals by th
client. The resulting f
skill.

The solitary examin
Doe’s overall ability
CONVERSATION ABILITY box
Length & Density cChart.

As you can see on t
Jane Doe in the lower |
ask yourself these two ¢

One. "Is the clien
percent of the criteria

Two. "Does the cli
that percent of the |
communication as liste
Length & Density Chart?

If in either of
ability is grossly ove
back to the Class and ]
value(s) up or down in
a final total that i
ability.

REMEMBER - THE CRITERI
NOT PASSIVE KNOWLEDGE.




FEE——
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, ©f the
in the
of all

ersities’

5 exceed-

Yirector,
Tokyo.

eople with a high school education

or its equivalent are known to have
a reading vocabulary of between
9,000 anad 10,000 words, and
sometimes even more.

Helen M. Patterson,

Assoclate Professor of Journalism
University of Wisconsin. Writing and
Selling Special Feature Articles,
Prentice-Hall, Inc. New York.

Mr. Soobei Arakawa‘’s dictionary of
loan-words has more than 25,000
entries, more than half of which
have been adopted into the Japanese
vocabulary since the end of the
World wWar II. The majority of
loan-words are from English, and
because many of them have been
abbreviated, their original meanings
changed and are pronounced in the
Japanese way you may or may not be
able to put them to use.

turally as
ered at a
| pace are
re handled

Speech is guite smooth and natural
as spontaneous responses facilitate
the give and take in general inter-
actions. In delicate interactions
(as it is with native speakers)
occasional pausing to search for
the right word or phrase does not
result in any great hesitation.

Speech speed and sentence length are
comparable to those of a mature
native speaker. Rhythm and pace of
newly learned idioms, expressions
and slang are smooth.

discrepancies in the

Because teachers assignments cover different subjects and
their teaching hours very with each class there is bound toc be

same client,

skill.

Doe’s overall

correlation between the points awarded by
different teachers to the same learner. Therefore,
teachers evaluate the
divide the totals by
client.

if two or more

add the respective results and
the number of teachers that assessed the
The resulting figure represents the learner’s speaking

The solitary examiner can verify his/her evaluation of Jane

ability,

Length & Density Chart.

Jane Doe in the lower half of the Pre-Intermediate column.

by checking the number 22
CONVERSATION ABILITY boxes on the Proficiency cChart,

in the
and also on

As you can see on the Proficiency Chart the value of 22 puts

ask yourself these two questions.

that percent of the length,
communication as listed

Now

One. "Is the client’s general active ability egual to this
percent of the Ccriteria indicated in that column?"

Two. "Does the client’s general

Length & Density Chart?"

a final total that

active interaction
density and
in the Pre-Intermediate column on the

match
inferred fluency of

If in either of the following cases the client’s active
ability is grossly over evaluated or grossly under evaluated, go
back to the Class and Individual Evaluation Report and adjust the
value(s) up or down in the appropriate area(s) till you arrive at

ability.

is compatible with the client’s estimated

REMEMBER - THE CRITERION FOR EVALUATION IS ACTIVE COMMUNICATION,
NOT PASSIVE KNOWLEDGE.
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